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The current document exposes a proposal of the in-flip class methodology through the station 
rotation model in an English class. It was carried at Colegio Antonio Nariño (IED) of Bogota, 
and the main aim of the proposal was to improve the Oral Comprehension skill.  
 Due to the lack of English classes at  School and the few situations in which students 
can interact with the Second Language, it was necessary to implement the in-flip class 
methodoly using the station rotation model in the English class, which will be explained in 
the following research project.  
 The main objective of the proposal was to determine the effectiveness of the station 
rotation model framed into the flipped-learning approach in order to improve the English oral 
comprehension on a fourth-grade class. The implementation of the proposal had a big impact 
on students due to the increase of opportunities and situations where students could practice 
and get familiar with the second language, especially with the ordal comprehension.  
 For this current research, different local, national and international investigations were 
indexed that their main subject of study is related with the current one and provided 
important information to the planning and design of the proposal.  The theoretical 
framework is composed of the the following constructs; flipped learning, station rotation, and 
listening and stages of learning that enriched the following research project.  
 The current research project is action research based, which is comprised of four 
important stages in order to obtain significant results. The stages are planning, observation, 
action and reflection. The results show that the station rotation model framed into the flipped-
learning approach contributes to improve the oral comprehension of the Second Language 
and the learning of vocabulary due to the current exposed and multiple scenarios in which 
students had the opportunity to practice.  
 Finally, all the results were included, which demonstrated the advantages and main 








Chapter I: Problem Statement 
 
Description of the problematic situation 
 
The current research was conducted in a public school that is located in Bogota, 
Colombia. The classroom is composed of students from nine to twelve years old. The school 
does not count with a full-timeEnglish teacher, thus why the class is developed by pre- 
service teachers whose schedule is of one-hour per week.  
The problem originated due to the fact that the teacher-researcher realized in the 
development of the class that students had difficulties to follow instructions and understand 
some of the explanations that were provided in English and even on some occasions they 
asked the teacher to develop the class in Spanish (See annex A). This fact showed the teacher 
that students have little exposure to English and that they needed more opportunities to have 
contact with the second language. According to Krashen (Krashen, 1985) someone learns a 
language by providing input that goes beyond his level. 
One of the researchers found out a great paucity of oral comprehension in different 
activities that were performed in class (See annex D). At the beginning, the learners did not 
understand the instructions of the different activities that were developed in class, the teacher 
had to explain the activities using a wide variety of resources for students to grasp the main 
idea from them (See annex D and E). Likewise, they experienced particularly problems 
during the progress of the listening activities because they made a lot of questions and told 
the teacher that they did not understand almost anything. (See annex E)  
For that reason, the researchers decided to carry out a survey (See annex A) with the 
twenty-two students in order to corroborate what was evidenced in the teacher’s journal;  the 
scarcity of components in order to understand oral speech, the difficulty to understand 
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instructions given in English and the paucity of oral comprehension input to be able to 
understand a song or a dialogue. Beside this, researchers also wanted to know which one of 
the four skills students would like to improve.  (See annex A)  
 
Fig. 1 Skills to improve chosen by the children. 
It is evident that students want to improve their expertise of the oral comprehension of 
English to be able to improve their listen skill. They expressed that the oral comprehension 
would help them to improve their learning process and their English knowledge. 
As it can be seen, students do not have enough oral comprehension basis to 
communicate or be able to understand short and simple instructions, monologues and 
dialogues. For that reason, it is important to generate and master this skill in order to provide 
learners with more elements and tools that can assist them with their learning English 
process.  
Due to the lack of time that researches have in each class. They desire to implement 
the flipped learning methodology because it combines the technological current devices with 
the learning process, and it is an approach that provides learners with lectures outside of class 
that are completely student-centered and not teacher-centered, increasing the in-class time 
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and the relationship among the teacher and students, incrementing the active learning 
(Bergmann & Sans, 2013). In addition, the flipped classroom approach changes completely 
the teacher’s role, because he/she is not anymore, the one who talks to students and gives 
them content. The role seems to turn into a tutorial mode, by driving it, the students who 
struggle the most with the topics are the ones who receive the most help and the brilliant 
students are able to master these topics (Bergmann & Sams, 2013).  
Nevertheless, the outside classes are going to be given inside the classroom due to the 
scarcity of technological devices at students’ homes. The classroom will adopt the station 
rotation model because it is possible to maximise the limited technology since students do not 
need to use a device for each one of them (Tucker, 2018). For that reason, students will watch 
and study the content and develop a great amount of learning activities that help them to 
master the topic while they rotate through different stations that are set up around the 
classroom. The Station Rotation Model is very important because it helps the teacher create 
smaller learning opportunities within a larger class and work directly with smaller groups of 
students in a short period of time (Tucker, 2018).  
Research question 
How effective can the station rotation model framed into the flipped-learning approach be to 
improve the English    oral comprehension on a fourth-grade class in Antonio Nariño school?  
Objectives 
General objective 
To determine the effectiveness of the station rotation model framed into the flipped-learning 
approach in order to improve the English oral comprehension on a fourth-grade class in 




1. To determine the most relevant communicative need on fourth grader students in a 
EFL class by means of different research instruments. 
2. To improve the English oral comprehension by designing a pedagogical proposal 
based on the flipped-learning approach 
3.  To interpret and analyze the results of the implementation of the station rotation 
model framed into the flipped-learning approach in order to improve the English oral 
comprehension. 
Justification 
There are several reasons that have motivated the development of the current research 
project. To start with, according to Vandergrift, L., & Goh, C. C. (2012) the oral 
comprehension competence is one of the most important fields when learning a Second 
language . It is possible to demonstrate that it is the base or the main pillar of both 
communicative and production skills; writing and speaking. Secondly, based on the problem 
statement, students feel more comfortable and sureabout their answers in a conversation 
when they have understood the message given by a speaker. Finally, it is important to say that 
flipped learning has shown to be a very useful strategy for teaching listening, especially with 
children and adolescents since they are closer and much acquainted with the use of IT 
(information technology). 
It can be noticed that an essential area of learning a language without doubts is the 
oral comprehension skill. If a contrast is made between the mechanism of acquiring a second 
language and the mechanism of construction, it could be said that this one is like the 
cornerstone, the pillar and the column of the complete process.  In that way, all the other 
segments are going to be supported and sustained by it. Additionally, mastering the listening 
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skill is also vital since understanding messages is essential for student’s communication.   
This means, that students are able to improve their English accuracy in part of their 
communicative prowess.  
In addition, the researchers based on several linguists  such as Underwood (1989),  
Vandergrift, L., & Goh, C. C. (2012) and Brown (1980) among others, have concurred on the 
thought that listening comprehension has to be the biggest challenge when teaching a second 
language, at least on the primary school. In the same way, Halliwell (1992) argues that it is 
well known that children are able to comprehend what is said to them although they do not 
understand the full meaning on individual words. So that, they start understanding a language 
by understanding the message. 
On the other hand, through the experience of the researchers, it is almost impossible 
to complete a weekly lesson plan because they tend to be extremely dense and complex. 
Besides, there is not enough time to achieve all the class objectives. The class time is 
commonly divided into a long explanation and very little time to ask questions and develop 
activities in which students show their understanding. As a result, the researchers decided to 
implement the approach “flipped classroom learning” in order to engage students to their 
learning and to provide them with more in-class time to ask questions, solve doubts, practise 
and develop activities in order to achieve a higher level of English proficiency. 
However, it was evidenced that most of the student did not have the digital and 
technological resources at home like computer, cell phone, internet, tablet, or any other 
device in which they could develop the flipped class. So that, it was necessary to implement 
one of the branches of the flipped methodology, that is to say the in-class flip, specifically the 





Among local studies, it is important to mention the research on flipped classroom as a 
pedagogical proposal in the process of teaching-learning English developed at Universidad 
Pedagógica Nacional. This research is named “Modelo “Flipped Classroom” como 
propuesta pedagógica en el proceso de enseñanza-aprendizaje de inglés en el SENA, centro 
de servicios financieros en la modalidad semi-presencial para el tecnólogo en análisis y 
desarrollo de sistemas de formación.” written by Garzón (2014). 
This study proposed to create and develop a change in the traditional teaching-
learning method of English in SENA, more specifically with the students of the program 
“Tecnólogo de Análisis y Desarrollo de Sistemas de Información”. The purpose of this 
research project was to design a pedagogical proposal in which the students’ role changed 
from being sitting and receiving information to be the center of attention in class. It 
comprised of giving students the normal class and explanations through videos, which are 
pre-recorded by the teacher and watched at students’ homes and they accomplished tasks and 
solved questions throughout the face-to-face class time.  
As it can be seen, the investigation showed the importance of transforming the 
traditional classroom to a flipped classroom that allowed students to benefit from the face-to-
face class time to solve doubts and practice. Additionally, it is important to highlight that 
Garzon’s study provides some important information and ideas for the development of the 
current investigation. For instance, considering the students’ needs and the pertinence of the 
videos that are going to be pre-recorded. In this way, it guides the present research through a 
better way to develop productive, didactic, interesting and useful videos. 
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Another important research that needs to be mentioned is “In Class-Flip Flipping a 
Literature Class” which was developed by Martha Ramirez (Ramirez, 2017) and carried out 
in a 7th grade English literature course who main foundation was a literacy-based approach 
with an intensity of approximately 9 hours a week in a Bilingual School in Bogotá, 
Colombia.  
The main objective of the research was to use the station rotation model in order to 
furnish students with the necessary knowledge in order for them to be able to write a memoir, 
understand first-person narrative, demonstrate understanding of the reading, review the use of 
past tenses, identify events in the reading, and create a timeline and demonstrate 
understanding of the past perfect in pair works. 
 This objective was the base of the development and planning of all of the stations.  
On the flip stations, students used the following technological resources: laptops students to 
be able to watch videos of the explanation of the past perfect, audiobooks, and wifi 
connection so they could watch online videos to get acquainted with the topic and finally, 
Youtube videos that were displayed in order to furnish students with more tools to understand 
past sentences. The other stations were comprised by copies of reading comprehension 
questions about the chapter, copies of a blank timeline and copies of the chapters.  




Fig. 2 Station Rotation Sample (Ramirez, 2018) 
Ramirez stated that she decided to use in-class flip for this project because it was 
based on three significant aspects; the first one is, the need of providing students learning 
spaces where they could work at their own pace, the second one, a closer look of the learning 
process of each student in order to provide students with individual feedback and the 
possibility to cover a great amount of activities in the same class period.   
On the other hand, the flipped learning approach has also been used to booster the 
listening comprehension skill.  One of those research projects was conducted at Universidad 
Distrital in Bogotá, Colombia. The title of this project is “Flipping EFL Classroom and 
Integrating Metacognitive Strategies to Foster Listening Comprehension in Ninth Grade 
Students” made by Heydee Gónzalez (2016).  
The main purpose of this research was to implement the flipped learning which is 
based on the metacognitive theories to developthe listening skill. This project emerged since 
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the researchers noticed that the listening lessons were mainly focused on filling texts and 
results, in that way teacher gave students the responsibility for comprehending on their own. 
For those reasons, the researchers decided to put flipped learning into action as a 
metacognitive strategy aiming to foster the Listening Comprehension (LC) in a group of EFL 
students. Likewise, researchers tried to describe students’ and teacher’s experiences towards 
the Flipped listening lessons that were applied to boost the English oral comprehension skill.  
The project provides a wide range of information and relevant activities about 
listening and how to teach English oral comprehension in a different way. Moreover, it shows 
that   learners had a positive experience when using the Flipped learning approach    in 
listening lessons because it was a very useful and powerful tool for improving the oral 
comprehension skill. Besides, those activities developed and reinforced the emotional and 
fellowship components on the students.  
National studies 
 
With regard to national studies, it is essential to refer to the research on flipped 
learning as a pedagogical tool to develop listening and autonomous behavior. The project is 
named “The development of listening skill and autonomous behaviors through the 
implementation of flipped learning approach” written by Garay and Torregrosa (2016) and 
developed at Universidad de la Sabana in Chía, Colombia.  
This project showed the impact of implementing flipped learning in order to develop 
listening skills and also to improve autonomy. The project comprises meaningful and 
important advances related to the flipped classroom to enhance oral comprehension, which 
are vital to enrich the current research project.  
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In the same vein, the study demonstrated the significance of applying new 
methodologies in the classroom in order to obtain more time to practice and develop different 
activities to reinforce the students’ knowledge and the relationship between the learners and 
the teacher. In addition, it provides consequential information for this proposal, namely, the 
implementation of the theoretical and methodological foundation of the flipped learning to 
enhance the teaching-learning process. 
International studies 
As regards international studies, it is necessary to mention the research on flipped 
classroom as a pedagogical method to teach Japanese. It is called “Exploring a Flipped 
Classroom Approach in a Japanese language Classroom: A Mixed Method Study” 
written by Prefume (2015) and developed in Baylor University in Waco, Texas.  
The project sought to explore the effect of a flipped classroom approach in a Japanese 
language classroom. It combined the flipped classroom method with the use of technology in 
order to promote active learning and increase the students-teacher interaction by 
strengthening the face-to-face class time. The flipped classroom was implemented and six 
instruments were used: questionnaires, measuring of learning outcomes, class observation, 
and oral production rating scale, Blackboard statistics tracking and instructor’s daily journal. 
They assured that a flipped classroom requires a substantial time dedication and engagement 
to create lecture videos, prepare lessons and activities. However, it improves the classroom 
interactions between students and the teacher. 
 As it can be seen, the previous research showed the importance of using new 
technologies in the classroom and the flipped classroom approach as a tool to enhance the 
active learning, the interactions among students and the teacher. Additionally, the enormous 
opportunity to expand the class time in order to develop a great quantity of exercises and 
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activities that can help students to internalize the topics in an easier manner. Likewise, this 
study supplies significant information about planning classes. Finally, Perfume's (Perfume, 
2015) research shows a brief orientation to utilize the lecture videos to obtain better results 
regarding the teaching-learning process.   
Another international study that supports this research project was carried out by 
Channy Roth and Suksan Suppasetseree (2016)on their research titled “Flipped classroom: 
can it enhance English listening comprehension for pre-university students in Cambodia?”  
This research study is related to   the effects of flipped classroom (FC) in an EFL class, 
specifically in listening comprehension. The authors aimed at exploring the effectiveness of 
the flipped classroom in improving Cambodian pre-university students' English listening 
skills and investigate learners´ opinions about the flipped classroom and the impact on their 
learning process.  
The research was developed with 30 Cambodian pre-university participants in which 
both quantitative and qualitative methods were applied. The result demonstrated that the 
flipped classroom enhances Cambodian pre-university students' English listening skills. The 
scores of post-tests (M = 83.31) were higher than the scores of pre-tests (M = 72.88). Based 
on the questionnaire and semi-structured interviews, the researchers discovered that the 
learnershad a positive view and goodresults on learning English via flipped classroom. 
This project worked as a model for the current research since it provides remarkable 
information about the use of technology when applying flipped learning. In the same way, the 
main connection between the project developed in Cambodia and the current research project 
is the method used to find out the results and the way in which the authors collected and 
analyzed the data. In that way, this project became a great start point for the methodological 




In this chapter, it is found the most relevant theoretical foundations that characterize 
and define the current research study. It is divided into three parts, the first one about flipped 
learning, and the second one about station rotation model and the third one listening 
comprehension.  
Flipped learning 
 According to the Flipped Learning Network (2014) The flipped learning is described 
as a pedagogical approach in which direct instruction moves from the group learning space to 
the individual learning space, and the resulting group space is transformed into a dynamic, 
interactive learning environment where the educator guides students as they apply concepts 
and engage creatively in the subject matter.For that reason, students are introduced to the 
topic and the material before class. In other words, theoretical material such as video lectures 
recorded by the teacher or downloaded from the Internet is studied by students outside the 
classroom (Evseeva & Solozhenko, 2015) while the in-time class is used to develop a wide 
range of activities, namely, debates, discussions, problem-solving tasks in order to deepen the 
understanding and the knowledge on a specific topic.  
 Flipped learning includes the use of technological gadgets; such a, computers, mobile 
phones, tablets and internet itself.  For that reason, teacher is able to spend more time with 
students in order to help them to solve doubts and to achieve a higher level of knowledge 
than expected instead of only giving lectures.  
Additionally, flipped learning provides the possibility of engaging the different learning 
styles of students in the classroom and a huge variety of activities to create various learning 
spaces so students can have the opportunity to learn in different ways. (Bergmann & Sams, 
2012).   
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Brief history of the flipped learning 
In 2006, two chemistry teachers; Jonathan Bergmann and Aaron Sams, started to 
teach chemistry at Woodland Park High School in Woodland Park, Colorado. They became 
educators of the chemistry department at their school that was composed by 950 students. 
They have very similar thinking and beliefs about education. For this reason, they decided to 
develop their classes in a cooperative way; for example, Aaron ( Bergmann and Sams,2012)  
set up one lecture and the activities and Jonathan the next one, or vice versa.   They followed 
the same with the assessment system. However, they soon noticed that a great quantity of 
students was not able to attend school because of sports and activities. For that reason, they 
were nor able to catch up with all the studied topics. Thus, they decided that they needed to 
change the traditional method. 
Fortunately, one day Aaron found an interesting article inside a technology magazine, 
which explained that some softwares were able to record a Powerpoint slide show, including 
voice and any annotation, and then it can be converted into a video file that can be handed out 
online without much problem. Therefore, in 2007 they began to record themselves in order to 
provide students with their lectures outside the class. Suddenly, the students’ reactions were 
astonishing. The students, who missed class, were able to catch up with the rest of the class. 
Some of them utilized the videos to solve doubts and clarify concepts that were 
misunderstood and some others used them simply to study before the exam. 
Explanation of flipped learning 
The flipped classroom is a form of blended learning and it alludes to the turnabout of 
the traditional teaching approach (Prefume, 2015). One of the most important characteristics 
of the flipped classroom is the fact that this pedagogical approach engages the active learning 
rather that the passive learning during the in-time class; at the same time, that provides 
explanation and instructional lectures outside the class (Berret, 2012). In other words, the 
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concept of the flipped classroom is basically to develop the activities that are traditionally 
done at home in class and the ones that are traditionally done as homework are achieved in 
class (Bergmann & Sams, 2012).  The target of the method is not explicitly to have students 
watching videos or other material at home in order for them to understand and internalize the 
content, but rather to have more time and space to implement strategies and activities that 
improve the face-to-face time to engage students to active learning (Bergmann & Sams, 
2012). 
Theoretical bases of the flipped classroom 
There are four basic pillars that all teachers have to take into account in order for the 
flipped classroom can to be successful. These bases of ideas were described by Hadmam, 
McNight, McNight and Arfstorm (2013). 
The first one is a flexible environment for research, practice, evaluation and group 
and individual work.  For example, teacher can provide students with different tools to learn 
the content and demonstrate mastery. Teachers often reorganize the learning spaces of the 
classroom to increase the group work or the individual work. Furthermore, teachers create 
and develop appropriate assessments systems that can measure understanding in an 
objectively way.  
The second one is learning culture, in the traditional teacher-centered model, the 
teacher is the first and only source of information. Nevertheless, the flipped classroom is 
completely different, the pedagogical approach grasps the idea that the learner is the center of 
the class and the in-class time is employed to explore topics in a deeper way and develop 
more learning spaces.  
In addition, the third pillar is the intentional content, teachers need to know and 
determine what students need to learn, which materials students have to experiment and 
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which path is going to be followed so that students can build a conceptual understanding 
about the topics that are being studied in class. 
 Last but not least, it is encountered the fourth pillar; the professional educators, this 
type of teachers are very significant in a flipped classroom, because they reflect on their 
practice, connect with other teachers to improve their instruction and their classes. They 
always accept criticism that aims to improvement and take a completely different role in the 
classroom. They also observe their students in order to be able to provide them with 
significant feedback  
Bergmann & Sams (2014) have stated that almost all the national education systems 
have decided to emphasize education only towards the content of the curriculum. However, 
they have ignored other aspects that are also important; for instance, the human relationships 
and the curiosity. For this reason, it is very significant if teachers can gather all these 
elements to deliver a more meaningful knowledge in their learning process. 
The revised version of Bloom’s taxonomy by Anderson & Krathwodl with the title of 
A Taxonomy for Teaching, Leaning and Assessment (2001) is essential, for Bergmann & 
Sams (2014) to understand the learning process, taking into account the order of knowledge’s 
skills and abilities. (See figure 3). Bergmann & Sams (2014) declared that teachers spend 
amounts of time in the low-order abilities; such as, remember, understand and hardly apply. 
Thus, the time is not enough to develop the high-order skills; analyze, evaluate and create. 
For this reason, Bergmann & Sams (2014) decided to completely swap the order in which the 




Fig. 3 Revised taxonomy (Anderson & Kratwodl, 2001).
 
Fig. 4Flipped taxonomy (Bergmann & Sams, 2014). 
 
It is possible to see the skills that are more significant to students; create, evaluate and 
analyze, are firstly conducted and developed in class, so their learning process enhances in a 
more efficient way.  
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Roles in the flipped class 
In a flipped classroom, all the roles change completely because the organization of the 
class and its development are different. Not only is the teacher in charge of students, but they 
also play a role of importance as they engage with their own learning process.  
Role of the teacher 
The teacher changes his role from delivering content to a tutorial role (Bergmann and 
Sams, 2012) because he/she is moving around the class, helping the students who have 
doubts and he clarifies misconceptions related to the topic that is being studied. The teacher 
has more time in order to engage students in their own learning process and to develop more 
activities that can help them understand the topics in a better way.  
Second in a Second language  class, the teacher invests the in-class time in using the 
language more practically, through a wide variety of activities such as, conversations, reading 
literature and writing stories in the target language (Bergmann and Sams, 2012). This aids 
students to have a more effective learning process because they are able to interact with the 
language in a deeper manner and have the opportunity to experience more aspects of the 
language itself. 
Role of the students 
    The student is not anymore only receiving content and being completely passive in 
class. Their role in the classroom changes absolutely because they play an active role in their 
process of learning, so they engage in their own learning process in order to master it. They 
start to think and to solve problems to show they have understood and know how to handle 
the information that was given in the outside lectures. Additionally, they execute the most 
vital role in this methodology because it is student-centered.  
Secondly, students have the opportunity to study at their own pace due to the 
accessibility and availability of all the online material and recorded lectures. Moreover, they 
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have the possibility of studying where and when they want within the deadlines (Evseeva & 
Solozhenko, 2015) . For those reasons, students learn one of the most important values, 
responsibility, considering that they need to show that they watch the videos and they are 
truly involved in their process. 
      The videos play a role of paramount importance role because they are the ones 
that deliver the outside lectures that help students to get acquainted with theoretical 
explanations and provide them the opportunity to review the lesson as many times as they 
desire. Thus, they need to be well created and developed in order to fulfill the students’ needs 
and engage them in their process of learning.  It is important that the videos to be short, 
simple and very creative.  
 Important contributions of the flipped classroom 
As it can be seen, flipping the classroom transformed completely the teaching practice 
of a great number of teachers. (Bergmann and Sams, 2012) asserted that they are not any 
longer standing in front of the students for 30 to 60 minutes, explaining a topic and giving a 
completely teacher-centered class. On the contrary, they are providing the lectures outside of 
class and using the in-class time to develop activities that help students to understand better 
and make them the center of the teaching-learning process. Bergmann and Sams highlighted 
that the flipped classroom enhanced their classes. 
To begin with, the flipped classroom can be completely appealing to students because 
they were born in an era in which technology devices are completely significant. 
Additionally, they can use them and do many things at the same time because they have this 
incredible ability to multitask. For that reason, Bergmann and Sams embraced technology and 
integrated it to their classes. They guaranteed that students get easily acquainted with this 
pedagogical approach because they are actually using tools that they use daily and also that 
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they truly know; technology. Hence, their classes turn into tech spaces in which students are 
able to use all their technological devices such as, IPods, mobile phones, IPads in order to use 
them as tools in their own learning process. 
Subsequently, the flipped classroom offers busy students the flexibility to do extra 
activities and to manage their own time becausehis main content is delivered by online videos 
or any other material to work outside class, students can choose when to work on it. 
Therefore, the students who attend other events, or the ones who are athletes have the 
possibility of not missing the lessons and this enhances their responsibility. 
Both, the students who struggle the most and the ones who are excellent students can 
take advantage of the approach. In the traditional method, the ones who receive more 
attention and more help are the students who always ask questions and participate in class, 
the other ones are set aside. Due to the increase of the in-time class, the teacher can move 
around the class and help the students who need him/her the most, without forgetting the 
brightest students, who can excel their abilities and master them.  The in-time class also 
reinforces communication and the contact between the teacher and the students, so he/she can 
inspire, encourage, listen and built a more significant relationship with them. 
Students have an important power in their hands, a power that they were not able to 
have in the traditional method. They have the control to pause and rewind the lecture. 
Considering that the explanations and instructions are delivered by videos, they have the 
leadership of their own learning, so they can watch the videos as much as they need them or 
they want them. Additionally, they have the vital authority to pause and rewind their teacher 
when they do not understand something or when they need more details about the 
explanation.   
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Implementing the flipped classroom 
Whenever a teacher wants to implement the flipped classroom, it is essential to 
compare the traditional teaching method and the flipped classroom. (See figure 5).  
 
Fig. 5Flipped classroom activities (adopted from Bishop & Verleger, 2013).  
As it can be seen, the flipped classroom pedagogical approach is completely a 
student-centered learning theory that includes practical activities that develop active learning 
(Nagwa, 2016). Active learning is only built up when students have plenty of opportunities to  
use materials that help them to understand in a more meaningful way the topics and their 
learning is constantly assessed.  
(Nagwa, 2016) highlighted in which academic purposes the flipped classroom could 
be implemented. She divided in two categories pre-class tasks, in-class tasks and after-class 
tasks.  
























● Videos or screencasts that should have a length from 10 to 15 minutes to avoid 
student distractions. The teachers can create the videos or simply they can be selected 
from youtube. Additionally, it is important that the professor asset the students after 
each video with questions or activities. 
● Book chapter or evidence-based journal article, students will read them in order to 
expand their understanding of the videos.  
● Academic word list activities are important because students are able to enlarge their 
academic vocabulary.  
In-class activities are composed of:  
● Question and answer discussion in which students demonstrate that they have 
watched the videos, they participate by making questions or highlighting the most 
important aspects of what they learned.  
● The in-class formative quiz, they are designed to evaluate students, but in an 
interactive way, they are also checked in the same class in order to solve doubts and 
provide feedback.  
● Think-pair-share: students discuss a problem that each one needs to solve first 
individually and then they can share the solution with another classmate.  
In the after-class activities, it can be found:  
● Research article: This is a problem solution essay in which students need to analyze 
the causes and effects of a problem, evaluate the solutions that have been made and 
develop an answer to solve the issue. 
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● Journal article review: Students demonstrate their mastering of the topics by 
developing an article, which includes the words from the academic word list. 
● Discussion board: Students post questions whether to the teacher or to their peers in 
order to solve doubts and clarify misunderstandings of the videos.   
Steps to develop a flipped classroom 
This approach has to deal with a great amount of work on the teacher’s side. Murcia 
(2015) has proposed an allocation of steps to develop a good flipped classroom lesson. 
1. Firstly, it is essential to determine which topics are related to acquisition of the 
knowledge and language and which ones are connected with the application of the 
obtained knowledge. The teacher decides if the approach is worthy to be 
implemented. 
2. It is important to analyse the results that the teacher wants with his or her class to 
determine which topics are better to learn in groups or individually, outside the class 
or with direct instruction.   
3. After defining this, the teacher can develop or evaluate the material that is going to be 
used. Additionally, if the teacher has decided to create his/her own videos or material, 
he/she needs to think carefully which applications and strategies will be employed to 
create them. 
4. It is necessary that the teacher motivate students to develop the activities that they 
need to do at their homes. 
5. During in-class time, the activities that were done at home need to be integrated very 
carefully so the time can be used in an appropriate and proficient way. 
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6. It is necessary that the teacher develop active activities; such as, projects, problems, 
worksheets, questions, simulations and experimentations in order for students to 
internalize the topic easily. 
7. It is crucial that formative assessment take place in the classroom, depending on the 
strategies and the set-up objectives. 
8. The teacher must provide students with spaces in which they can reflect on their 
learning process. 
9. The approach needs to be explained to the whole class with a great amount of details. 
It is vital that the teacher supply students with group and customized help whenever it 
is needed. 
10. It would be incredible if supplementary activities are proposed after each class.   
Network learning is defined as a learning in which ICT is used to promote 
connections: between one learner and other learners; between learners and tutors; between a 
learning community and its learning resources. (Goodyear, Banks, Hodgson & McConnell, 
2004). It involves interaction with online materials and with other people and it boosts the 
benefits of learning through collaboration with others, in online discussions, argumentation, 
group-based investigations, group-based investigations and apprenticeship. Goodyear; 
Jonassen &Kwon; Koschmann; McConnel (as cited in Goodyear, 2005). 
In order for the networked learning to be successful, a few objectives need to be 
achieved. First, it is very important to put effort into the design time and the quality of 
learning tasks. Secondly, it is necessary to ensure a good access to technology and create a 




The Station Rotation Model is a blended learning model that is completely 
implemented inside the classroom. The teacher divides the students into three or four groups. 
Subsequently, he/she sets up different stations around the classroom in order for students to 
rotate in all the stations. The teacher is the one that decides how much time students spend in 
each station, and when he/she gives a signal student should rotate to develop the next task in 
the following station. (Staker & Horn, 2012).  
One of the most important aspects of the Station Rotation Model is that the teacher 
can adjust the number of stations and the time students will spend in every station taking into 
account their needs. It is very important that at least one of the stations enable students to use 
technology to grasp some information.  The other stations can include activities such as small 
group or full-class instruction, group projects, individual tutoring, pencil-and-paper- 
assignments. In addition to these activities, the teacher can implement some others in which 
students have the opportunity to develop collaborative learning. (Staker & Horn, 2012).  
The teacher can grant students individual attention because he/she is working directly 
with small groups instead of giving a lecture to a large class. (Tucker, 2018) Small learning 
communities allow the teacher to spend more time to work individually and also he/she can 
customize and personalize his/her instruction for each group in order for students to 
understand in an easier and significant way (Tucker, 2015).   
The Station Rotation Model provides the teacher with the possibility of giving 
students a great number of activities and tasks that appeal to different learning modalities; 
auditory, visual, tactile and kinesthetic (Tucker, 2015) in order for them to have more 
opportunities to learn and study a specific topic.  The students develop a wide variety of 
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activities; they will be able to retain the information in an easy way and evoke what they 
learned when it is needed.   
Station rotation - The In-class flip  
Due to the scarcity of technological devices at students’ homes, they cannot watch the 
videosat their houses. For that reason, the researchers decided to implement the in-class flip. 
The in-class flip consists of bringing the flip experience into the classroom by developing the 
home part of the lesson inside the classroom with the help of a station work (Barnes & 
Gonzales, 2015) it will maximise limited technology since students do not need a device for 
each one of them. (Tucker, 2018).  Thus, the content is not watched at home but it becomes a 
station, students have the opportunity to rotate through this station and watch the video. The 
rest of the class time is spent on other stations in which they will work individually or by 
groups7 developing activities related to the lesson or other course content (Gonzalez, 2014).  
There are some advantages of flippling inside the classroom. For instance, the teacher 
can observe if the students are watching the content and understanding it, the educator has the 
chance to put students back on track if they start to lose attention. Additionally, the exposure 
to videos can be more significative because the students can solve doubts and answer 
questions with the teacher’s support at the same time, they are watching it (Gonzales, 2014).  
How does Station Rotation work?  
This is a science class (See Figure 6), the teacher has decided to study the different 
lobes of the brain. For that reason, she divides her twenty science students into four groups of 
five people. After that, she explains that in the first station they are  going to study and 
analyze the different functions that the lobes have (small-group instruction), in the second 
station students are going to read a short article about the lobes and they need to write a short 
summary with their personal opinion (individual work), in the third station they are going to 
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use the computers in order to develop an online activity in which they have to label the 
different functions of the lobes in the correct lobe (online work) and in the last station they 
are going to  work in couples to build a clay brain with its corresponding lobes (cooperative 
work). Then, the teacher splits the group in the four stations and every group starts to develop 
the activities that were already explained. Each twenty minutes, the teacher gives the signal to 
rotate to the next station and so on until all the students had done all the activities.  
 
 










     























Types of station  
There are three types of stations (See Figue 7). The purple one is the flip station 
which replaces the direct instruction of the teacher, students watch a video of the content that 
they need to study. In second place, it is found the blue station that is the practice station in 
which students apply and practise what they have learned in a huge range of activities and 
finally the yellow station that is the stand-alone station in which students can develop 
different activities such as, games, silent-reading or cards when they have finished another 
station in fast way (Ramirez, 2017) 
 
 
Fig. 7 Types of station (Ramirez, 2017)  
Listening 
Listening conception 
Listening is defined as the ability of understanding and answering successfully to oral 
communication, as it is said by Burleson with regard to listening, he argues that it  is a 
process that requires the interpretation of messages that a determined speaker  has 
intentionally transmitted in the effort to understand those messages and respond to them 
appropriately (Burleson, 2011). In the same way, as Rost quotes “Listening is considered to 
31 
 
be a part of oracy, a capacity to formulate thought verbally and to communicate with others” 
(Rost, 1994).  
In that way, listening skill becomes a cornerstone in the communicative process, and 
then it becomes an essential aspect, which deserves the same treatment as the skills of 
speaking, writing and reading whenlearning a second language. Additionally, Rost (2001), 
defines listening as “A complex process that allows us to understand spoken language”.  
Objective in listening  
Regarding the aim of the listening skill, according to Rost (2001), the goal in listening 
comprehension is to be able to understand native speech at normal speed in unstructured 
situations; this statement does not imply that students must understand everything. In some 
cases, students may not comprehend the full meaning of all words; however, they can be able 
to guess some meanings from the context. Summarizing, it will be understood the listening 
skill as the comprehension of both, the message and the intention of the sender to formulate 
an accurate response.  
Thustly, Rost ratifies that listening skill is defined as the competence of understanding 
what a speaker says through comprehending the vocabulary, accent, grammar and 
pronunciation. Furthermore, Rost proposes a detailed list of components, which are important 
to master when dealing with listening skill.  
List of components to master when dealing with listening skill according to Rost 
1.   Discriminating between sounds 
2.   Recognizing words 
3.   Identifying stressed words and grouping of words 
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4.   Identifying functions (such as apologizing) in conversations 
5.      Connecting linguistic cues to paralinguistic cues (intonation and stress) 
and to non 
linguistic cues (gestures and relevant objects in the situation) in order to construct 
Meaning. 
6.   Using background knowledge and context to predict and then to confirm 
meaning. 
7.   Recalling important words, topics and ideas. 
8.   Giving appropriate feedback to the speaker. 
9.   Reformulate what the speaker has said. 
Table. 1 List of components to master when dealing with listening skill(Rost,1994) 
Listening and hearing 
  As a setting out talking about listening comprehension skill, it is important to think 
about the difference between listening and hearing, since when considering the meaning and 
concept of the listening skill, it can be easily confused with the ability of simply hearing. This 
ability is just the reception of different sounds and the sensorial response to them, what 
means a physiological process. However, it does not mean that the process of listening does 
not involve hearing, since both of them imply sound recognition. According to Roast (2002, 
Pág 27) “Although both hearing and listening involve sound perception, the difference in 
terms reflects a degree of intention”.  Hence, while hearing is the result of the ears and the 
auditory system taking up sound waves being emitted by a speaker or a group of speakers, 
listening has to do with discerning of what is being heard.   
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Problems when teaching listening skill in an EFL class 
It is important to know that in listening skill teaching, teachers have to be well 
prepared to  face several problems which can inhibit the process of developing successfully 
the oral comprehension.  
To start with, one of the main problems has to do with the lack of attention from 
students and their bad listening habits, this lack of attention and concentration is possible 
because they are not accustomed to listen carefully on their own language. In Goh`s (2000) 
view, some of the biggest challenges are; quickly forgetting what is heard, lack of 
vocabulary, ignoring important parts while thinking about meaning, inability to create mental 
representation from the words that are heard.  He also remarks the problem of the 
concentration. 
Similarly, there are some other different aspects; these are mainly divided into 
linguistic and non-linguistic factors. The linguistic factor keeps relation with different 
language issues; such as, pronunciation, vocabulary, syntactic structures, while the non-
linguistic factor has to do with the student’s context; forexample, emotional and 
psychological obstacles. Underwood proposes the following chart about listening difficulties:  






It is common to find in a listening class that most of the students are not well prepared 
for what they are about to hear, even if they know and recognize the chains of words in the 
different spoken messages, they will have no idea about what is meant. The above has 
onespecific reason:  the lack of background, it means the insufficient grasp of the cultural, 
social and relational framework around the text. Students need some pre-knowledge which is 
indispensable for them to comprehend in a more successful way.Since this makes deeply 
difficult for them to use natural listening skill. In a constructivist view it means to match what 
they expect to hear, what they already know and what they are about to listen to. According 
to Rost the purpose in Pre-listening stage “(...) ought to make the context explicit, clarify 
purposes and establish roles, procedures and goals for listening” (Rost, 1990). 
This pre-listening stage may be done in several ways, it is important to remark that 
those activities have to be totally linked with the while listening stage, some examples of 
these kind of activities are: 
● the teacher gives background information 
● the students read something relevant 
● the students look at a picture 
● discussion of the topic/ situation 
● a question and answer session 
● written exercises 
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● following the instructions for the while-listening activity 
● Consideration of how the while -listening activity will be done.  
 
All those activities are focused on activating the prior knowledge and the sense of 
prediction in students; in the same way, such activities will be a support for the students to 
follow the listening text. (Underwood, 1989)  
While- listening stage 
While-listening stage has to do with the tasks students are asked to do meanwhile they 
are listening to the text. Even if all of the stages are important this one is the most relevant 
since is the one in which learners will strengthen the skill of decoding messages from oral 
language. However, this is not the only purpose, there are other many reasons such as the 
recognition of native pronunciation, as well as rhythm and stress of the language, in the same 
way this phase will help students to relation the written and spoken form of words. 
It is important to know that when developing the while-listening stage, it is 
determining to choose carefully the activities, which will be applied, since they can 
effortlessly become a matter of “wrong/correct” answer, leaving aside the real purpose of the 
listening skill development. Of course, it is clear that there is a moment for testing, but it does 
not mean that it is the purpose for every single listening practice session (Underwood, 1989). 
According to Underwood, some of the activities in the while listening stage are: 
● Marking or checking items in picture 
● Storyline picture sets 
● Completing pictures 
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● Picture drawing 
● Carrying out actions 
● Completing grids  
 
Post listening stage  
The post-listening stage consists on all the activities, which are done after listening to the 
text. Most of the times this stage becomes the extension of the while-listening stage, 
however, some others may be different from it.  
According to Underwood (1989) this stage has to be creative, interesting and catching for 
students, since is this stage in which students will complete the comprehension tasks. This 
stage has to be carefully thought and planned by the teacher considering what the purpose of 
the activity will be, taking into account different aspects such as the skill that will be 
developed, the time, if the activity will be individual, by pairs or in groups, among others. 
Some of the ideas proposed by Underwood (1989) are:  
● Role- play 
● Written work 
● Matching with a reading text 
● Summarising 
The input hypothesis 
The input hypothesis is the central and most important component in the second 
language acquisition theory. It claims that there is only one wayin which human beings are 
able to achieve a second language, this is by understanding messages and 
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receivingunderstandable input. This acquisition is developed in a progressive way, it means 
understanding structures which are in the next stage, it is described by Krashen (1985) as the 
movement fromi(this is the learner's current level), to i + 1 (it is the next level on the stage 
beyond the current level). According to Krashen (1985), this exposure to input does not have 
to be very comprehensible for children, since extra-linguistic background is there for making 
the speech more comprehensible.  
In that way, the principle i + 1 demonstrates that effective learning and second 
language acquisition must be gotten on condition of enough language input.  Integrating this 
hypothesis to the three steps already given (pre, while and post listening stages), teachers 
have a crucial role, since they have to prepare listening materials thinking about the student’s 
language level before the class. If this material is not understandable it would be a waste of 
time, but, in the same way, if the material is not taking students into the next level of learning 
it would be a waste of time too.  
Piaget stages of learning 
Piaget (1994) states that as the human body has some stages of development, in  
Human cognitive process it is also found a regular development. According to Piaget, it is   
divided into four several stages: sensorimotor stage (birth-2 years), preoperational stage (2-7 
years old), concrete operational stage (7-11 years old) and formal operational stage (11 years 
and over). For the current research, it will be taken into account the concrete operational 
stage since this one is the stage in which the students are.  
On this stage, Piaget (1994) argues that children develop the language competences 
guided by an adult. In the same way, the development of these ones emerges from the needs 
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resulting from the context in which they are involved. In that way, Piaget explains how the 
thoughts and the language in kids evolve according to a need. 
The young language learner (eight to ten years old)  
First of all, it is relevant to mention the general characteristics in which these ages are framed 
on according to Wendy A.Scott and Lisbeth Ytreberg (Scott, W. A., Ytreberg L, 1990). There 
are three specific features that are remarkable on this life stage and which affect directly their 
second language learning and specifically the current research project. To start with, they ask 
questions all the time, this curiosity can be the starter point for their fast way of learning. In 
the same way, they have defined views about what they like and do not like, in this way, they 
are able to distinguish and choose what is appealing and attractive for them. Finally, they are 
able to make some decisions about their own learning.  
On the other hand, talking specifically about their language development while these ages, it 
is possible to find in the same way some definite features. Children on these ages understand 
abstracts, That is to say, they are able to recognize pragmatic and context factors involved in 
the communication process. Moreover, they are able to comprehend symbols, it means they 
are up to understand verbal and non-verbal language. Finally, when learning a second 
language students are prepared to generalize and systematize. 
According to the last paragraphs, Wendy A.Scott and Lisbeth Ytreberg (Scott, W. A., 
Ytreberg L, 1990) prupose some ideas for teaching a second language to these young 
learners, such as, do not rely on the spoken word only, since most activities for the young 
learns should include movement and creativity. Besides, since concentration and attention are 
short variety becomes a must, that is to say, variety of activities, varity of materials, variety of 
organization, etc.  
 
Chapter 2: Methodology 
The consecutive section will be developed around the way in which the project has 
been conducted, the techniques and instruments that will be used and the context where it was 
evolved.  
Research approach: Qualitative research 
The method adapted for this project is a qualitative action research. Due to its nature 
of qualitative, this research project aimed to understand human beings experiences and the 
reflections about those experiences. According to Denzin and Lincoln (2000) the main 
objective and function of qualitative research is to understand the meaning of human action 
by describing the inherent or essential characteristics of social objects or human experiences. 
Equally, Craswell (1994) states that qualitative researches have to be focused on the 
process carried out throughout the study and implies the integration of the participants and 
their experiences along the process. What is more, qualitative research includes some specific 
instruments that provide human experiences, perspectives and contributions related to a 
specific problem and its inherent action.  
Type of research: Action research 
As stated by Eileen Ferrance, Action research means the development of a process in 
which applicants inspect their own practice carefully and regularly using the techniques of 
the research. (Ferrance, 2000).  By the same token, in words of Kemmis and McTaggart 
(1988) cited in Anne Burns (2010) the action research includes the following procedure: 
Planning, Action, Observation and Reflection (See Figure 8).  Now each one of these steps 
will be briefly conceptualized:  
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Planning: This phase consists mainly on the recognition of a problem and the creation or 
establishment of a proposal to arrange it.  
Action: This step is intrinsically in relation with the development of the strategy already 
arranged, what it means is the implementation on the selected population. 
Observation:   This stage involves the precise evidence of the actions stage with the purpose 
of analyzing its effect.  
Reflection: This last step of the process implies the evaluation, appraisal and amelioration 
based on a conscious analysys.  
Fig. 8 Cycle of Action research methodology. (Kemmis & McTaggart, 1988)  
In consonance with what has been already said about the methodology applied in the current 
research,it is posible to evidence these four steps in the following way:  
Planning: In agreement with the problem identified by applying a serie of journals, it was 
evident the lack of oral comprehension in the students, the researchers have implemented the 
station rotation as a part of the flip learning pedagogical approach.  
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Action: It was applied the station rotation with five specific bases, two of them for the input 
of listening activities, other two activities have been designed in order to encourage students 
to practice and produce. The last one has been used for rehearsing the different topics, 
equally, the activities have been developed using the method of pre-listening, while listening 
and post- listening, which has demonstrated good results  
Observation: While the development of the in-class flipped (station rotation), it has been 
observed the performance, attitude and aptitude. In the same way, the researchers have been 
completing several journals and formats which have let them to be attentive to the process. 
Reflection: Finally, based on the observation and results evidenced throughout the different 
activities, the researchers will analyze, evaluate and have conclusions about the 
implementation of the station rotation as a way to improve oral comprehension in students.  
Instruments 
Instruments are tools that are used to gather information to enrich the research study.  
For this research were used the following instruments:  instructor’s daily journal and 
students’ comments  
Students self evaluation: 
 Student’s comments are a questionnaire that is presented to students after each 
implementation. This tool helps students to express how they feel about the development of 
the class and how they feel in front of the activities that they faced.( Anex B )  
Instructor’s daily journal 
The instructor’s journal is a journal of weekly class procedures during the time of the 
flipped learning implementation. The journal will focus on tracking the development of the 
class activities and workshops, student’s attitudes, behaviors and responses towards the 
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flipped pedagogical approach in class, and the time that the teachers will spend in order to 
give direct instruction (Prefume, 2015). The daily journal is similar to a “descriptive and 
reflective fieldnotes” (Creswell, 2005). ( Annex D)  
Creswell described the descriptive fieldnotes as the ones who record the description of 
the events, activities and people” (Creswell, 2005). Whereas “the reflective fieldnotes record 
personal thoughts that the research has to relate to their insides” (Creswell, 2005). 
4.3 Description of the context. 
The current research is being conducted in a public school called Colegio Antonio 
Nariño which is located in the capital city of Colombia; Bogota. The mission of the school is  
“ The Antonio Nariño School offers the formal education service in  pre-school, basic and 
middle levels to the community of Engativá, preparing students comprehensively from 
respect for Human Rights, care of the environment, the management of information and 
communication technologies (ICT) and professional training to achieve a high quality 
education aimed at training critical citizens committed to a healthy coexistence, contributing 
to the social, economic and technological development of their environment. The vision is 
“By the year 2022, the institution will be a leader in the formation of Human Rights, care of 
the management of ICT and professional training; standing out for its academic quality, its 
continuous improvement and the training of its students and graduates as critical citizens, 
committed to a healthy coexistence and the social, economic and technological development 
of their environment”. The school’s curriculum offers two hours of English per week.  
Additionally, the setting of the classes comprises twenty-five students; twelve boys 
and thirteen girls, their ages vary from eight years to a maximum of twelve years; eight 
students are nine years old; fifteen students are ten years old; one is eleven years old and the 
last one is twelve years old.  The physical organization of the classroom is the same as the 
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traditional classroom; the whiteboard is in front of all students, the students’ seats are located 
in five lines, each line has from one to six students. There is a television and a laptop with 
internet that can contribute to the students’ learning process.  
The school does not have an English book for the development of the class. 
Furthermore, the teacher does not have a lot of knowledge of the language and she is in 
charge of teaching them all the subjects. The English class uses the direct approach that seeks 
to learn a language only by mechanising vocabulary and structures. The approach’s goal is 
developed by listening and repeating chunks of information.  
Aside from the regular English class, the school does not offer students any 
complementary scenarios to improve their language learning.  As it can be seen, learners do 
not have other learning spaces to develop their English abilities and the class time is very 
scant. 
In-flip Clasroom Proposal 
Objective 
 Thee main objective was to design and implement an in flip-class proposal in order to 
improve the level of English oral comprehension, in which students had the possibility to 
develop a great quantity of activities, taking into account their different motivations ,   and 
also the short length of period that the class had.  
Justification 
 This pedagogical proposal emerged from two different issues in the development of 
flipped learning methodology, and both explain why it was chosen and developed. First of 
all, the lack of technology devices at student`s homes made hard to develop a traditional 
flipped learning class, in which students have the opportunity to watch some videos at home 
and be prepared for developing some exercises in class. In the same way, there was not 
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enough in class-time for developing all the activities and worksheets with all the students 
since they were almost 30, so it was necessary to apply in class-flipped method called station 
rotation, which let students work in an autonomous way and everyone at the same time and at 
their own pace. These were the reasons that motivated this proposal.  
Methodology 
 The proposal was divided into six different workshops. It adopted the in-class flip due 
to the scarcity of technological resources at student’s houses and in order to take advantage of 
the time class.  All of the workshop sessions were developed and distributed in different 
stations; from 4 to five stations per class. The activities that the stations had were listening 
activities, creative activities, search activities and practise activities that were allocated inside 
the classroom and in some cases outside the classroom. This methodology was divided into 
different stations because it was necessary to take advantage of the class time.  
In-flip classroom activities proposal:  
WORKSHOP 
SESSIONS 






Station 1: Listening to a 
football song and development 
of a workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
Station 2: Football 
crossword.  
Characteristics: Practice 
station - Individually - 15 
minutes 
Station 3:Listening to a 
dialogue about sports and 
develop a workshop. 
Students will start getting 
familiar with the oral 
comprehension compounds 
such as; rhythm, 
pronunciation, tone and 
phase.  
 
Students will be acquainted 
with soccer vocabulary by 






Characteristics: Flip station - 
Individually - 15 minutes 
Station 4: Connecting 
dots  
Characteristics: Practice 










Station 1: Listening to an 
animal’s song and develop of a 
workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
Station 2: Animals 
bingo.  
Characteristics: Practice 
station - Individually - 15 
minutes  
Station 3: Listening of a 
dialogue about animals and 
develop a workshop. 
Characteristics: Flip station - 
Students will start getting 
familiar with the oral 
comprehension compounds 
such as; rhythm, 
pronunciation, tone and 
phase.  
 
Students will get acquainted 
with animals’ vocabulary by 
developing different activities 












Individually - 15 minutes  
Station 4: Decoration of 
an animal mask and 
presentation of the animal.  
Characteristics: Practice 
station - Individually - 15 
minutes  
 
Station 5: Animals 
wordsearch.  









Station 1: Listening to a 
family dialogue and develop a 
workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
Station 2: Analyze a 
family tree and identification 
of the family relationships.  
Characteristics: Practice 
Students will show that they 
have improved oral 
comprehension skill by 
developing two listening 
activities.  
 
Students will get acquainted 
with family vocabulary by 
developing different activities 



























station - Couples - 15 minutes  
Station 3: Listening to a 
family song and develop of a 
workshop. Characteristics: Flip 
station - Individually - 15 
minutes  
Station 4: Creation and 
presentation of a family tree 
using animals, monsters and 
fruits.  
Characteristics: Flip station - 








Body parts  
Station 1:Listening to a 
body creatures dialogue and 
develop a workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
Station 2:  Pointing 
some parts of Pinocchio's 
body. 
Characteristics: Practice 
station - Individually - 15 
Students will show that they 
have improved oral 
comprehension skill by 
developing two listening 
activities and understanding 
and following instructions in 
a correct way. 
 
Students will get acquainted 
with body parts vocabulary 
by developing different 
activities that were organized 












toabody parts song and 
develop of a workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
Station 4: Assembled 
body.  
Characteristics: Practice 
station - Individually - 15 
minutes  
Station 5: Drawing of a 
mythological creature and 





Station 1: Listening to a 
food song and develop a 
workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
 
Station 2:  Food riddles.  
Characteristics: Flip station - 
Groups - 15 minutes  
Students will show that they 
have improved the oral 
comprehension skill by 
developing two listening 
activities and understanding 
and following instructions in 
a correct way. .  
 
Students will get acquainted 
with food vocabulary by 
developing different activities 











Station 3: Listening to a 
food dialogue and develop of a 
workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
 
Station 4: Search of 
food that is on a shopping list. 
Characteristics: Practice 







Station 1: Listening to a 
Halloween song and develop of 
a workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
Station 2: Creation, 
drawing and presentation of a 
monster.  
Students will show that they 
have master the 
understanding of short 
sentences in oral 
comprehension activities by 
developing two activities 
related to a Halloween song 
and a Halloween story.  
 


















station - Individually - 15 
minutes 
 
Station 3: Listening to a 
Halloween dialogue and 
develop a workshop. 
Characteristics: Flip station - 
Individually - 15 minutes  
 
Station 4: Search of 
Halloween clues.  
Characteristics: Flip station - 




with monsters and Halloween 
vocabulary by developing 
different activities that were 

















Chapter 3: Analysis and results 
Analysis of results 
For the current process of data analysis, it was used the method suggested by Corbin 
and Strauss (1998) which is based on a method resulting from the data collected in a 
systematic way on the research instruments. The main characteristic of this method is to 
identify, develop, and connect different concepts in order to determine analysis categories for 
creating particular hypothesis about some of the research variables.  
In the current research proposal, it was used the process of theoretical sampling by coding 
and categorisation  
Theoretical Sampling 
Corbin and Strauss as the data harvest, which is classified in some categories 
according to their similarity, that is to say, the connection and correlation among the different 
collected data, define this process.  In order to choose those categories, it is necessary to 
compare the data already obtained by the researchers using different research instruments.  
In this case, it was necessary to create two instruments; they both were used in the 
fourth graders at Antonio Nariño School. For this research study the following instruments 
were implemented: the teacher´ journal (see annex A) andstudents self-evaluation form 
comments format (see annex B and C). 
Coding 
This is the process in which categories are defined; it helps the researchers to 
determine the particular ways in which categories may be hooked up onewith one another.  
That is to say, categories in grounded theory come from the data, they are not exclusive, they 
evolve throughout the research project (Corbin and Strauss, 1990). According to Corbin, 
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Strauss, the objective in data coding is to expose the different aspects, and meaning of the 
data that participants have provided. In this coding process, the researchers obtain some 
preliminary codes from the observed data. Then, the first collected data is further filtered to 
achieve codes that are more accurate. Therefore, the purpose of this method is summarizing 
the data in a meaningful way.  
Open coding 
Open coding refers to the process of generating initial concepts from data (Corbin & 
Strauss, 1998) so that, open coding stage let the researchers associate the different data based 
on their similarities, namely, opinions, actions, situations and perceptions. 
In the current research, the categories were chosen based on the general research 
objective, which was the improvement of the listening skill by using in-class flipped learning 
approach and station rotation methodology. In the same way, the subcategories were obtained 
from thestudent’sself-reflection forms and the teacher`s journal. In the following table, it is 












































framed into the 
in-class flipped-
learning 
approach in order 
to improve the 
Listening skill   
on a fourth-grade 
class in Antonio 































Table 3. Categories of analisys  
Axial Coding 
According to Corbin and Strauss this stage is defined as the process in which 
categories are related with the corresponding subcategories (Corbin & Strauss, 1998). This 
code helps the researchers to analyze the results already obtained by matching up the 
categories and subcategories. 
The main category in the analysis was the Station Rotation Model since it was the 
approach used for strengthening and improving the oral comprehension skill. In order to 
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develop the current analysis of this category, it was necessary to define several subcategories 
which are evidence of the results.  
Category: Station Rotation Model. This category was established due to the need to 
determine the impact of the methodology in which the current pedagogical proposal was 
supported. In the same way, all the activities developed in class work as a sample of the 
impact produced by applying the station rotation model.  
 The following subcategories were established because of the field diary of the 
researchers and also the student’s own comments of the implementations 
Working as a team with classmates 
 This subcategory comes out from   the obtained information throughout the field 
diaries from the first implementation to the sixth one, as well as the student’s comments of 
the implementations. The information obtained in the field diaries and the student`s self-
evaluation form is shown below:  
SC2: I did not struggle developing the stations because we work in teams; all together 
without fighting. 
No tuve problemas porque trabajamos en equipo, todos y sin peleas.  
FD3: Students were eager to learn and develop the activities. For that reason, they were 
working in groups and the cooperative learning improved a lot.   
SC3: I did not have issues developing the stations because we did everything in teams.   
No tuve problemas porque hacía todo en grupo  
FD4: Some students were helping the others when they struggled in the activities. 
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SC5: I have liked the methodology because we are distributed in teams and in that way we 
learn.  
Me ha gustado la metodología porque todos nos distribuimos en equipos y así aprendemos 
SC6: The last station was the easiest one because I had to work in teams. Tuve mayor 
facilidad en la última estación porque era trabajo en equipo  
Students constantly expressed throughout each implementation that they learned more 
and in an easy way every time that they were developing activities in teams and working with 
their classmates because they could help each other and have more knowledge at the moment 
of facing a new a challenge. It was possible to notice that they improved their confidence 
when they were able to share their opinions and when they were being listened and supported 
by their teammates.    
Susan Revermann (2015) who states that working in teams is a great opportunity for 
students to make friends, talk with others, expand their vocabulary, work on patience and 
learn how to take turns and additionally conflict resolution may be also a result of teamwork 
can support this idea. In a personal aspect, Revermann (2015) said that students could feel 
more valuable as they are able to share their ideas, which can build confidence and self-
esteem, and as they are listening to classmate’s ideas, they can expand their personal view of 
a specific subject. 
 The station rotation model was a good tool in order to develop teamwork because 
students had to face different challenges and activities in small groups, so they were always 
eager to work with their classmates and help everyone in their teams. It was noticed that they 
improved a lot sharing their ideas and thoughts and taking into account their colleagues’ 
pieces of advice and suggestions.  As Alison Doubet expressed the practice stations that 
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involve the classmates working together, is more engaging and appealing than activities 
where students only need to fulfill worksheets while they are sitting. This is a huge 
opportunity for them to work together and listen to each other in order to complete the 
different activities.  
 Learning and practicing the listening skill is fun 
 This category emerged thanks to the information collected in the different field diaries 
and the students’ opinions of the class’ evaluation format from the beginning to the end of the 
implementations. This can be demonstrated by the following comments:  
SC1:I have liked the methodology because we can play. Me ha gustado la metodología 
porque podemos jugar 
SC2: I did not have any issue developing the stations because all of them were easy and very 
fun. No tuve problemas porque las todas las estaciones fueron fáciles y muy divertidas. 
SC3: I have liked the methodology because the stations were fun and we learn more like this. 
Me ha gustado la metodología porque es divertida y aprendemos mucho más. 
FD4: Most of them were very happy because they had to draw their favorite sports and I 
could notice that they were thinking which parts they need to use  
The last comments testify that when students have fun in class, they can learn more 
and in a significant way because they feel comfortable and they like what they are doing.  
Taking into account fun learning, it is important to highlight what Barbara Morris ( Morris, 
2006) expressed on the Child Forum saying that we are able to  learn best when we are 
playing and having fun especially if we are rewarded with smiles, positive comments and 
cuddles. Additionally, the website American Learning showed on their Teacher’s Corner 
(2016) that a good way to provide students with meaningful opportunities to apply their 
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learning and lower their affective filter is making learning fun. Students are more eager to 
participate, take risks and develop activities when the teacher develops in class fun activities. 
Besides this, students can learn more and retain more information because the class is 
memorable and enjoyable. ( see annex b and c )  
On the other hand, the implementation of the station rotation model was very 
significant for the students’ improvement in the oral comprehension of English, because it 
was a different model in order to learn and study a specific subject since the class was not 
only focused on the studying  of grammar. Instead of this, it was focused on the use and 
practise of the vocabulary through different activities that were allocated inside the classroom 
and enriched their learning in a positive way because they were creating, listening, 
developing handcrafts, doing puzzles, playing and learning in a different way.  
According to Kohn (2004) when students are engaged and motivated and feel minimal 
stress, information flows freely through the affective filter in the amygdala and they achieve 
higher levels of cognition, make connections, and experience “aha” moments. Such learning 
comes not from quiet classrooms and directed lectures, but from classrooms with an 
atmosphere of amazing discoveries.  
Improving Listening skill throughout station rotation 
As it has been shown, oral comprehension skill can be seen as one of the most 
complex process when learning a second language for the first time. It is remarkable to say 
that most of the primary students at Antonio Nariño School did not have the opportunity to 
get English classes different from learning vocabulary in a traditional way.That is to say, that 
the students of this group were accustomed to a different type of methodology.  Listening 
activities were developed divided into three parts, which help students to improve in a better 
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way their listening skill (Pre-listening, while listening, post-listening). These conclusions can 
be noticed in the following opinions from students and researchers:  
FD3: The first listening was a little bit difficult to some students at the beginning because it 
had a lot of vocabulary, but after some time, they got acquainted to it and developed the 
activities in an easier way. Other students understood without any problem, so they finished 
faster. 
SC3: I could understand the dialogue because it was good and it was easy to understand.  
Pude entender el diálogo porque era bueno y fácil de entender.  
FD5: The first listening was very easy for them. They understood right away what they 
needed to do. Additionally, a great quantity of students stated that was easy to catch the ideas 
and to develop the activities….  I could see that they were understanding and catching the 
most important ideas of the listening. Some of them told me that they have being improving 
at the listening skill  
SC5: I could understand the dialogue because it was a good audio and I could catch some 
words.  I could understand the audio because it was clear and it had a video. Entendí el 
diálogo porque se escuchaba perfecto y entendía algunas palabras  
According to the last evidence and in line with Krashen's input theory (1985) when 
learning a Second language, in this case the oral comprehension skill in English language, it 
is necessary to make a process of scaffolding in which students are going to be exposed to a 
higher level step by step and the result will be the improvement of the different skills in that 
language. Therefore, according to what it has been already said, students had the opportunity 




Besides, throughtout the implementation of station rotation model, it was evidenced 
the use of listening and the listening stages  presented by Underwood (1989)  in that way 
students use their prior knowledge (pre) to solve and understand the activities (while) and 
finally they had the opportunity to apply the acquired knowledge to reinforce and 
communicate.  
Additionally, it was realized that students improved their listening skill thanks to the 
station rotation and the direct attention needed in this one, since they were focused on 
specific listening tasks, it is supported by Jones (2004), when second language listeners 
comprehend a text, they select relevant linguistic information from it, convert this 
information into visual and verbal representations. Consequently, students were able to apply 
the different stages on their learning process. Before listening to the audios, they were 
reflecting on the vocabulary and specific actions to take when listening time, deciding those 
actions in advance helped attention be focused and concentrated on the listening task,  
Stundents` motivation and understanding of instructions. 
This subcategory emerged because of two reasons that were evidenced throughout the 
implementations. On one hand, before the implementation’s students were frequently 
distracted because they were not engaged with the class due to their lack of oral 
comprehension since they did not understand the classroom commands and instructions given 
by the teachers. On the other hand, students’ motivation was crucial for them to be attentive 
and to pay attention to the different instructions. Thusly, after the implementation of the 
stations, students were able to be self-controlled and to follow the multiple instructions given 
while the class. This improvement of students’ behaviour was highly trascendental for the 
aim of improving oral comprehension skill since they were really engaged with the listening 
exercises. (See Sintax 7) 
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SC3: I could understand the dialogue because I made silence as my classmates, and all of 
were focused on the activity. 
Comprendí el diálogo porque yo hacía silencio y mis compañeros también y nos 
concentramos y escuchábamos muy bien. 
SC4: I learned that I always have to pay attention to the songs and audios.  I could 
understand the dialogue because I was focused. We could understand the dialogue because 
we pay attention and we could comprehend.  
Aprendí que toca poner cuidado a los audios y las canciones. 
SC5: I did not have issues developing the stations because I paid a lot of attention and I know 
what I had to do.    
No tuve problemas en las estaciones porque presté atención y supe que debía hacer  
As it was demonstrated, by means of the implementation of the station rotation model, 
students were able to improve their behaviour and their capacity of paying attention. This has 
a strong relation with what Mustafa Azmi Bingol argued ( Azmi ,2014) in listening 
comprehension, even the smallest pause in attention can cause a spoiled comprehension. 
According to this, it was necessary to have a good level of concentration and centering on the 
different listening activities for achieving an improvement. Additionally, Mustafa Azmi 
Bingol(2014) demonstrated that when students find the listening activities interesting, 
comprehension would be easier for them. For this reason, students find listening boring and 
confusing, since they do not feel engaged with the oral coomprehension activities. In that 
way, as the activities develeloped in the current research seemed to be interesting for 




Developing vocabulary while practicing listening skill. 
This subcategory appeared thanks to the student’s comments because it was a 
common patron that showed that students were learning new words and the researcher could 
notice they were understanding and using the words through the development of the activities 
and in the next classes. Additionally, there was a huge impact on the implicit learning 
vocabulary because students were being always exposed to the second language. This can be 
shown on the field diaries and the students’ comments:    
FD3:  Some students were able to differentiate the words mommy, mom and mother and also 
dad, daddy and father. 
SC4: I learned vocabulary about mythological creatures and body parts.  
Hoy aprendí vocabulario de criaturas mitológicas y de las partes del cuerpo.  
FD5: Riddles activity was not very complicated for them because a great quantity of students 
started to identify the words that they knew in order to discover the word that was being 
described. 
SC5: I learn a lot of things; such as, fruits, meats and fast food vocabulary.  Aprendí muchas 
cosas, como frutas, comidas y comida rápida.  
 As it can be seen on the students’ comments and the diarie fields, students were 
improving and mastering the vocabulary of each class because they had the opportunity to 
use and get aqcuainted with it multiple times in different activities and in order to solve 
challenges.  
A study conducted by Saragi, Nation and Meister (1978) found that if words were 
used or encountered six or more times, they were learned by the 93% of the learners.  In each 
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implementation, students were developing different activities that use the same vocabulary; 
for this reason, it was easy for them to get acquainted with it, understand and use it.  
As Macháčková demonstrated (Macháčková ,2009) the  most common issues 
concerned with listening were not the speaker`s problems such as pronunciation, speed or 
difficulty to concentrate, but the lack of vocabulary. In that way, it was important the 
implementation of a pre-listening activity, in which they could have contact with the different 
words before they listen to the corresponding audio in order for them to get acquainted and 
feel more comfortable at the moment of listening and developing the post-listening activities 
( see annex 6 and 7 )  
Conclusions 
At the end of the current research project and taking into account the established 
objectives, it is possible to conclude that the station rotation model can be helpful to improve 
the oral comprehension in a Fourth Graders’ class because it leads students to learn and 
practice the listening skill in a fun and a non-traditional way. Additionally their knowledge of 
the language increased troughout different activities they are working on.  
In the same way, it was shown that   students were able to overcome different 
difficulties in the listening skill through the used of flipped learning and the station rotation 
model. Those aspects lead students to build up a sense of autonomy due to the level of 
independence provided during the implementations.  
Additionally, it can be seen that the station rotation model strengthens teamwork 
ability due to the fact that students have the opportunity to share ideas, debate, listen to 
different opinions, and work together in order to solve the activities and tasks proposed. All 
these scenarios helped students to improve the respect towards their partners’ thoughts and 
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opinions and helped them to build confidence to work with others and express their own 
opinions.  
Another important conclusion of the station rotation modelis that students have the 
opportunity to develop the proposed activities at their own pace, so they do not feel under 
pressure and they had the opportunity to take the necessary time in order to analyze, finish 
and understand all the activities and topics. For that reason, it was possible to notice that 
mostly all the students were enjoying the class because they could take their time and were 
not being rushed to carry out the activities. 
It is important to highlight that thanks to the great amount of activities that are 
developed during a session of the station rotation model, students could learn and practise the 
same subject in different stations; such as, solving puzzles, watching videos, listening to 
music, and making handcrafts.  For that reason, their learning was rewarding because they 
were not always developing the same kind of activities, but multiple ones which helped them 
to build a more significant knowledge.  
In addition, it is determined that the station rotation model helps to improve, 
internalize and enrich the learning of vocabulary in an intrinsic manner because students were 
using it in different activities that were appealing to them and with which they were able to 
share their own ideas, work as a team and at their own pace. For this reason, they were 
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6.1. Annex A 
ENCUESTA A ESTUDIANTES 
 
Nombre: _________________________________ Curso: _______ Fecha: ________________ 
Edad:__________________ Estrato:______________  
Objetivo:  
1. ¿Ha realizado todos sus estudios primarios en este colegio? ¿Sí o no?___________ 
2. ¿Le gusta aprender inglés? 










D. Escucha  
 
4. ¿En cuál de las siguientes habilidades tiene mayores dificultades? Marque 




D. Escucha  
 




D. Vídeos   
E. Otra ¿Cuál?_________  
 
6. ¿Considera qué es importante el aprendizaje de la gramática de la lengua inglesa? 










8. ¿Con cuál de las siguientes actividades le gustaría aprender la gramática?  
A. Ejercicios  
B. Vídeos  
C. Juegos 
D. Explicación por parte del docente 
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E. Actividades de escritura  
F. Otra ¿Cuál?__________________________________________________________ 
 
9. ¿Qué tan a menudo practica inglés de forma autónoma?  
A. Siempre 
B. Casi siempre 
C. Pocas veces 
D. Casi nunca 
E. Nunca  
 




D. Películas  
E. Deportes 
F. Otra ¿Cuál?__________________________________________________________  
 
11. ¿Le gusta trabajar en grupos?        





12. ¿Cree que aprende mejor en grupo?  



















Annex B(Students self evaluation)  
















Annex C  









1.¿Le ha gustado la metodología? Sí ___ No____ ¿Por qué? 
 
 




























3. ¿En cuál estación tuvo mayor facilidad? ¿Por qué?  
 
 
5. ¿Logró comprender el dialogo del 







6. ¿Logró comprender la canción del 













4.¿Tuvo problemas en el desarrollo de alguna estación?  Sí 




Marca con una “x” una sola opción ¿Las actividades de escucha le han ayudado a mejorar esta habilidad en 
inglés? Sí___ No____  ¿por qué? 
 
¿La variedad de actividades de escucha que se implementan en clase han contribuido a mejorar esta habilidad? 




Annex D INSTRUCTOR´S DAILY JOURNALS  
 UNIVERSITY LIBRE 
SCIENCE OF EDUCATION FACULTY 
Bachelor in arts in elementary education with emphasis on humanities and languages. 
INSTRUCTOR DAILY JOURNAL NUMBER 1  
 
Docente en Formación: Juan David Montoya Vargas  
Date: 28th February   2018                         Time class:1:00                                     No of students: 25 
Grade: 401                                         Subject :English                                   Topic:  Means of transport                           
Objective of the observation: To verify the understanding of the students. How does this relate with your research 
project?: It was necessary to identify the understanding of simple instructions.  
DESCRIPTION OF THE ACTIVITY  REFLECTION 
.  
The students presented a gallery of drawings they had 
done previously. The gallery was related to means of 
transport and they needed to show their drawings using 
“this is or these are”. 
 
 
The first big problem is that students do not 
understand the instructions. For that reason, I needed 
to use the board and sometimes I had to mime 
because they are not acquainted with the different 
components of the second language  (rhythm, sound 
of words, etc). When they had to present the gallery, I 
noticed that most of them did not understand what 
their classmates were saying because they do not 






  UNIVERSITY LIBRE 
SCIENCE OF EDUCATION FACULTY 
Bachelor in arts in elementary education with emphasis on humanities and languages. 
INSTRUCTOR DAILY JOURNAL NUMBER 2 
 
Docente en Formación: Juan David Montoya Vargas  
Date: 7th March  2018                         Time class:1:00                                     No of students: 25 
Grade: 401                                         Subject :English                                       Topic:  Professions                            
Objective of the observation: To verify the listening comprehension. How does this relate with your research 
project?: It was necessary to identify if students could create simple phrases and understand short instructions.   
DESCRIPTION OF THE ACTIVITY  REFLECTION 
.  
The students had to draw some professions and to use 
she is, he is, or they are depending on the profession 
and the person that they had drawn. Additionally, they 
needed to say which tools the person uses to develop 
their job. Finally, students have to listen a short audio 
and develop an activity related to the video.  
A great number of students showed problems in 
discriminating she and he. Likewise, they did not use 
accurately the verb to be; is and are. They tended to 
confuse the pronoms and the verb conjugation. 
Additionally, every time that I explained the rules of the 
activity or to give an instruction, students do not 
understand most of the speech. They ask for repetition 
a lot of times and I needed to use the board in order 
for them to comprehend the activity and the rules of 
the game. 
When they were explaining once again their 
classmates did not grasp almost anything, so they 
needed to repeat in order for them to understand. 
 On the listening activity, students have a lot of 
difficulties when they need to catch the main ideas of 
some phrases from the videos, because they stated 
that they did not understand almost anything and they 





  UNIVERSITY LIBRE 
SCIENCE OF EDUCATION FACULTY 
Bachelor in arts in elementary education with emphasis on humanities and languages. 
INSTRUCTOR DAILY JOURNAL NUMBER 3 
 
Docente en Formación: Juan David Montoya Vargas  
Date: 23th May 2018                         Time class:1:00                                     No of students: 25 
Grade: 401                                         Subject :Inglés                                      Topic:  Football. 
professions 
Objective of the observation: To verify if the station rotation is a good strategy for the class development and if 
students have improved their understanding of the Second klanguages. How does this relate with your research 
project?: It was necessary to identify if the station rotation model was good to implement it in the class. 
Additionally, if it was a good support to improve the listening comprehension.  




The students were divided in six groups. The teacher 
explained the way in which they needed to move 
around the class in order to develop different activities 
related to football. There were three different activities 
that were divided in three stations. Each station has 
two sub-stations in order to have groups with only four 
students. The stations were:   
First station: We’re going to win - song Pre-
listening: Students will match some images with the 
corresponding words. 




After that, they will complete the gaps of the lyrics.  
Post-listening: Students will answer two questions 
about the listening. 
 
Second station: Crossword station  
Students will complete a crossword with football 
vocabulary. 
 
First station : Sports dialogue  
Pre-listening: Students will match some images with 
the corresponding words. 




After that, they will complete the gaps of the dialogue 
Post-listening: Students will say which sport they do 
like and which they do not like.  
Third station: Connecting dots station  
Students will connect some dots in order to complete 
the image of a football player. Afterwards, they will 
color the clothes of the guy and the football ball 
following some instructions.  
The classroom was divided in the following way:  
 
At the beginning of the class, the students were very 
excited about the stations. I decided to change the 
organization of the stations in order for them to be able 
to develop the activities in groups with less people. 
 I had technical problems, the internet broke up service 
and the light went off. However, I was able to solve 
them. 
Students were very happy due to the way in which the 
class was organized and the different activities that 
were implemented that day. I noticed that the dots 
were the easiest one to solve because it was not 
challenging for them.   
Almost everyone understood the song and filled the 
gaps in a correct way. They were comfortable with the 
activity and understood the instructions in  the 
worksheet. They were singing the song and eager to 
solve the questions.  Additionally, I was very surprised 
because they understood the first question. 
The crossword was the most difficult activity for them 
because they did not grasp all the words in order to 
complete the crossword. For example; cheer, weather 
and fear, but with some explanations given by the 
teacher they understood; that it is to say that it is 
important to look for words in the same sentence or 
text that are similar to Spanish in order to understand 
them. It is important to highlight the autonomous 
learning that some students have showed because 
they used their dictionaries to look up the meaning of 
unknown vocabulary  answers and carried some 
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Date: 30th May 2018                         Time class:1 hour                              Number  of students: 25 
Grade: 401                                         Subject : English                                      Topic:  Animals. 
Objective of the observation: To verify if the station rotation is a good strategy for the class development and if 
students have improved their understanding of the second language . How does this relate with your research 
project?: It was necessary to identify if the station rotation model was good to implement it in the class. 
Additionally, if it was a good support to improve the listening comprehension.  
DESCRIPTION OF THE ACTIVITY  REFLECTION 
.  
The students were divided in five groups. The teacher 
explained the way in which they need to move around the 
class in order to develop different activities related to 
animals. There were four different activities that were 
divided in four stations; two of them were about listening. 
They will change of station at the same time. Additionally, 
there is an extra station in order to have material for 
students that finish the other activities when time has not 
finished.  
First station : Listening station  - Let’s go to the zoo  
Pre-listening: Students will match some images with the 
corresponding word. 
While-listening:Students will listen and watch the 
following song 
https://www.youtube.com/watch?v=OwRmivbNgQk 
After that, they will see some phrases and they need to 
say if it is true or false.  
Post-listening: Students will roll a dice and color an 
elephant taking into account some instructions. 
Additionally, they will answer some questions.  
Second station: Bingo station  
Teacher will choose an animal and if the students have 
the same animal they will cross it. the student that 
complete the bingo card will scream bingo! 
 
Third station: Wild animals  
Pre-listening:  
Students will write the missing parts of a monkey.   
While listening:  
Students will listen the following song  
The new change was made because the lack of  
time and the great amount of students that the class 
has. In the previous classes, it was difficult to 
answer the different questions that students had; I 
took a lot of time. Nevertheless, if they are working 
in the same activity at the same time, I will be able 
to solve the questions in a quicker way. Students 
did not have any problem with the listenings, they 
understood most part of them and they did not have 
many doubts.  
 
Some students got tired because they had many 
activities to develop. Nevertheless, they were eager 
to learn and develop the activities so they were 
working in groups and the cooperative learning 
improved a lot. They also were autonomous 
because the majority of students used their 
dictionaries when they had doubts.  
The mask activity was their favorite because they 
loved to color and decorate things. They were 
having a lot of fun.  The presentations were very 
good. They did their best to present the animal that 
they had. 
The second listening was not difficult to them, they 
could recognize the body parts of the animals. It 
was not really fun for them because they only could 
listen the audio. There was not a video to support 
the listening.  




After that, they will see some phrases and they need to 
say if it is true or false.  
Post listening  
Students will associate some descriptions with the correct 
animal.  
Fourth station: Mask station  
Each student will be assigned with an animal. They will 
color the mask of the animal and they will wear it. It’s the 
time for the animals to present themselves. Each student 
will present the animal that they were assigned.  
For example: Lion → I am a lion. I have long teeth, I have 
long legs and short ears  
 
Extra station: Maze station  
Students will solve a maze about animals in which they 
are going to be asked about the actions that certain 




































  UNIVERSITY LIBRE 
SCIENCE OF EDUCATION FACULTY 
Bachelor in arts in elementary education with emphasis on humanities and languages. 
INSTRUCTOR DAILY JOURNAL NUMBER 5 
 
Date: 12th September  2018                         Time class:1:00                                     Number  of students: 25 
Grade: 401                                         Subject : english                                    Topic:  Family 
Objective of the observation: To verify if the station rotation is a good strategy for the class development and if students have 
improved their understanding of the second languages . How does this relate with your research project?: It was necessary to 
identify if the station rotation model was good to implement it in the class. Additionally, if it was a good support to improve the 
listening comprehension.  




The students were divided in four groups. The teacher 
explained the way in which they need to move around 
the class in order to develop different activities related to 
the. There were four different activities that were divided 
in four stations; two of them were about listening. They 
will change of station at the same time. Additionally, 
there is an extra station in order to have material for 
students that finish the other activities when time has 
not finished. .  
First station : Listening station  - My family picture  
Pre-listening: Students will match some images with 
the corresponding word. 
While-listening:Students will listen and watch the 
following video  
https://www.youtube.com/watch?v=OwRmivbNgQk 
After that, they will complete the gaps in the worksheet.  
Post-listening: Students will complete some definitions 
about the family.  
 
Second station: Family tree  
Students will analyze a family tree and then they will 
complete some sentences with the corresponding family 
relationship.  
 
Third station: The finger family song 
Pre-listening:  
Students will solve a crossword in order to get 
acquainted with family vocabulary.  
While listening:  
Students will listen the following song  
After that, they will complete the lyrics of the song.  
Post listening  
Students will draw the family fingers in the palm.  
 
Fourth station: Creative station  
Students will create a family tree in pairs using different 
things such as, animals, fruits, or monsters. They will 
use their own creativity. After that. they will present their 
family in front of their peers.  
 
The students were very happy when they knew that the 
class was going to have stations. Most of them were 
screaming. They were divided and I explained them the 
rules of the stations. Their understanding of rules and 
instructions have improved. 
The first listening was a little bit difficult to some 
students at the beginning because it had a lot of 
vocabulary, but after some time, they got acquainted to 
it and developed the activities in an easier way.Other 
students understood without any problem, so they 
finished faster.  
The family tree was an easy activity because most of 
them were already related to the vocabulary. They 
decided to color the activity.  
Most of the class was very happy with the finger family 
song and for them was very easy. Any student asked 
me questions so they understood the whole song. At 
this part, some students were able to differentiate the 
words mommy, mom and mother and also dad, daddy 
and father.  
The presentations of the family trees were amazing. 
Students were very happy and used the few structures 
and words that they had to present it in the best way. 
Some of them looked for words that they did not know 
in order to explain their complete ideas. I could notice 
that they knew a lot of family vocabulary . 
The finger puppets was very fun for them because they 
had the opportunity to assign the roles of the puppets 
and color them as they wanted. I paid attention to 
some presentations and I could hear that they 
identified the different parts of the family and that they 
were including in their vocabulary words like, mommy 
and mum.  
 
Finally, I was very happy to see that their behaviour 
has improved a lot, they are always working in their 
stations and helping their classmates when they do not 





Extra station: Maze station  
Students will color soome family finger puppets and they 
will assign each role in the family to the different 
puppets. After that, they will cut them and allocate them 
in their fingers. Finally, they will present each member of 
the family to their peers. 
For example: She is Claudia, she is the mother of the 


















  UNIVERSITY LIBRE 
SCIENCE OF EDUCATION FACULTY 
Bachelor in arts in elementary education with emphasis on humanities and languages. 
INSTRUCTOR DAILY JOURNAL NUMBER 6 
 
Date: 26th September 2018                         Time class:1:00                                     Number  of students: 25 
Grade: 401                                         Subject :English                                    Topic:  Body parts. 
Objective of the observation: To verify if the station rotation is a good strategy for the class development and if students have 
improved their understanding of the second language How does this relate with your research project?: It was necessary to identify 
if the station rotation model was good to implement it in the class. Additionally, if it was a good support to improve the listening 
comprehension.  
DESCRIPTION OF THE ACTIVITY               REFLECTION.  
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The students were divided in four groups. The teacher explained 
the way in which they need to move around the class in order to 
develop different activities related to the. There were four 
different activities that were divided in four stations; two of them 
were about listening. They will change of station at the same 
time. Additionally, there is an extra station in order to have 
material for students that finish the other activities when time 
has not finished. .  
First station : Listening station  - Creatures  
Pre-listening: Students will complete some words after that 
they will match some images with the corresponding word.  
While-listening:Students will listen and watch the following 
video  
https://www.youtube.com/watch?v=sjISX1HxCsI 
After that they will complete some missing word, then they will 
associate the description with the corresponding creature  
Post-listening: Students will create the family tree of their 
favorite creature. 
 
Second station: Pinocchio parts  
Students will write down the body parts of Pinocchio and then 
they will color them.  
 
Third station: My body parts  song 
Pre-listening:  
Students will color some body parts taking into account some 
instructions.  
For example: 
Color the hand with blue.  
While listening:  
Students will listen the following song  
https://www.youtube.com/watch?v=mjFcrv6Lfx8 
After that, they will answer some questions about the video.  
Post listening  
Students will draw their favorite sport and will point the parts of 
Students were very happy because the class 
was going to be divided in stations. They 
were separated into four groups and I 
explained the different activities and the rules 
of the stations. They understood but while 
they were developing the activities they 
asked questions.  
The first listening was incredible for them, 
because they were listening about 
mythological creatures and they were very 
interested. A lot of them, solved the 
worksheet without making questions and they 
learnt all the words. Throughout the class, I 
noticed that they were using the vocabulary 
and repeating what they had learnt in this 
station. I also had the opportunity to see that 
some of them were using their dictionaries to 
translate some words. 
The Pinocchio activity was very easy for them 
because they completed the body parts very 
quickly. They only made very few questions 
about some words like knee. I could see that 
most of them have learnt the body parts 
vocabulary. 
The third song was easy for them. They only 
problem that some of them had was that they 
did not understand the instructions.Most of 
them were very happy because they had to 
draw their favorite sports and I could notice 
that they were thinking which parts they need 
to use to develop the sport. Additionally, 
some people were helping the others when 
they struggled in the activities.  
The last station was very easy for them 
because they already knew the body parts 
vocabulary so they colored and cut in a faster 
way and they explained in an easy which 
parts of the body they used.  
I did not have the opportunity to develop the 
extra station because the time was okay to 
develop all the activities.  
Finally, I was very happy to see that the kept 
helping each other to complete the activities. 
They behaved very well as usually.  
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the body that they use to practise the sport..  
Fourth station: Build that body  
Students will cut the different parts of a boy or girl body. After 
that, they will put all the parts together. Finally, they are going to 
explain to their groups which parts they use to develop their 
favorite activity.  
Extra station:  Simon Says  
The teacher is Simon, the students are only players. Standing in 
front of the group, Simon tells players what they must do. 
However, the players must only commands that begin with 
words “Simon Says”. If Simon says, “Simon says touch your 
nose”, then players must touch their nose. But, if Simon simply 
says, “jump”, without saying “Simon says”, players must not 
























SCIENCE OF EDUCATION FACULTY 
Bachelor in arts in elementary education with emphasis on humanities and languages. 
INSTRUCTOR DAILY JOURNAL NUMBER 7 
 
Date: 11th October  2018                         Time class:1:00                                     Number of students: 25 
Grade: 401                                         Subject: English                                     Topic:  Food . 
 
Objective of the observation: To verify if the station rotation is a good strategy for the class development and 
if students have improved their understanding of the Second language. How does this relate with your 
research project?: It was necessary to identify if the station rotation model was good to implement it in the 
class. Additionally, if it was a good support to improve the listening comprehension.  
DESCRIPTION OF THE ACTIVITY               REFLECTION 
.  
The students were divided in four groups. The 
teacher explained the way in which they need to 
move around the class in order to develop different 
activities related to the. There were four different 
activities that were divided in four stations; two of 
them were about listening. They will change of 
station at the same time.  
First station : Listening station  -  Halloween 
monsters  
Pre-listening: Students will unscramble the names 
of the Halloween creatures that are in a box. Then, 
they will match them with the corresponding image.  
While-listening:Students will listen and watch the 
following video  
https://www.youtube.com/watch?v= 
then, they order the song.  
Post-listening: Students will choose a Halloween 
monster that they like. After that, they will create their 
favorite dish, they will draw it and name it.  
 
Second station: Monsters factory  
Students will create a monster. After that, they will 
Students were very happy once again due to the fact 
that they were going divided into groups in order to 
rotate in different stations. because the class was 
going to be divided in stations. They were separated 
into four groups and I explained the different activities 
and the rules of the stations. They understood mostly 
all the activities, some of them made few questions  
The first listening was very easy for them. They 
understood right away what they needed to do. 
Additionally, a great quantity of students stated that 
was easy to catch the ideas and to develop the 
activities. They were singing the song all the time   
Riddles activity was not very complicated for them 
because a great quantity of students started to 
identify the words that they knew in order to discover 
the word that was being described and they were 
using their dictionaries to help themselves.  
The second listening was not as easy as the first one, 
but I could see that they were understanding and 
catching the most important ideas of the 
listening.Some of them told me thatthey have being 
improving at the listening skill  
The last station was their favorite one because they 
had the opportunity to go outside of the class and 
work in teams in order to find the ingredients in their 
lists. They were helping each other in order to finish 
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draw it and name it. Finally, they will introduce the 
monster to their station mates.  
 
Third station: Too much candy  
Students will match some pictures with the 
corresponding word.  
While listening:  
Students will listen the following audio  
https://www.youtube.com/watch?v=c_zuj_lKnlY after 
that, they will complete the brackets in the dialogue 
with the missing words.  
Post listening  
Students will create a monster; using two monsters 
that they already know. After that, they will name the 
new creature.  
Fourth station: Halloween clues!   
Students will receive a clue at the beginning of the 
start line. After that, they will read the clue and they 
will read the clue and they will look up the place that 
is in that clue. In each spot, there will be a different 
monster. They will continue searching the different 
clues until they reach the finish line. At the end, they 
will be given a list with the different places where 
they found the clues and they will need to write down 
the monsters that they found in each place. 
For example:  




the shopping list. 
The activities were incredible. I could notice that they 
help each other in order to develop the activities and 
they love the activities in which they need to create 
something because they have a lot of fun.  I was very 
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Date: 25th October  2018                         Time class:1:00                                     Number of students: 25 
Grade: 401                                         Subject :Inglés                                      Topic:  Halloween monsters 
Objective of the observation: To verify if the station rotation is a good strategy for the class development and 
if students have improved their understanding of thefSecond language. How does this relate with your 
research project?: It was necessary to identify if the station rotation model was good to implement it in the 
class. Additionally, if it was a good support to improve the listening comprehension.  
DESCRIPTION OF THE ACTIVITY  REFLECTION 
.  
The students were divided in four groups. The 
teacher explained the way in which they need to 
move around the class in order to develop different 
activities related to the. There were four different 
activities that were divided in four stations; two of 
them were about listening. They will change of 
station at the same time.  
First station : Listening station  - Halloween 
monsters song 
Pre-listening: Students will unscramble the name of 
the Halloween creatures in a box. Then, they will 
match them with the corresponding image. .  
While-listening:Students will listen and watch the 
following video  
https://www.youtube.com/watch?v=c_zuj_lKnlY 
then, they will complete two different squares taking 
into account the audio  
Post-listening: Students will choose a Halloween 
monster. After that, they will create its favorite dish, 
they will draw it and name it.  
 
Second station: Riddle  
Students will create a monster. Then, they will draw 
and name the monster. At the end, they will 
introduce it to their station mates.  
 
Third station: Too much candy Halloween story   
Students will match some pictures with the 
corresponding word.   
 
While listening:  
Students were very happy once again due to the fact 
that they were going divided into groups in order to 
rotate in different stations. because the class was 
going to be divided in stations. They were separated 
into four groups and I explained the different activities 
and the rules of the stations. They understood mostly 
all the activities, some of them made few questions  
The first listening was not difficult for students. All of 
them, were identifying the order of the song and 
singing it at the same time. I could notice that their 
understanding has been improving. Some of them 
asked for repetition two times during the video. They 
were very happy with the song and they were asking 
about words that they did not understand. Students 
were very happy when they were asked to create the 
favorite dish of a Halloween creature. They created 
incredible dishes, I was pretty happy with the result of 
the activity. 
Creating a monster activity was a very fun activity for 
them, because they stated that drawing was one of 
their favorites activities. Students use simple 
vocabulary to present their monsters to their co-
workers.   
The second listening was the biggest surprise  during 
the entire project for me because throughout the 
development of the listening I did not use subtitles 
and did not pause the video.  Additionally, the video 
was the longest one and was a little bit difficult. 
However, students were paying attention all the time 
and developing the proposed activities. They could 
complete the activity during the first listening and I 
could notice that a great quantity of studentscould 
grasp the main ideas of the audio andthey were using 
the most important words of the video. They truly 
loved this listening.  
The last station was pretty fun and challenging for 
them because they needed to use all the vocabulary 
that they had learned that day in order to find the 
clues that were around the school. Some students 
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Students will listen the following Halloween story   
https://www.youtube.com/watch?v=frN3nvhIHUk 
After that,they will complete the dialogue with the 
missing words.  
Post listening  
Students will create a monster; using two monsters 
that they have already know. After that, they will 
name the new creature.  
For example: Dracula and Frankenstein → 
Frankerpire  
 
Fourth station: Find the monsters!  
Students will receive a clue at the beginning of the 
start line- After that, they will read the clue and they 
will look up the place that is in that clue. In each spot, 
there will be a different monster. They will continue 
searching the different clues until they reach the 
finish line. At the end, they will be given a list with all 
the places where they found the clues and they will 
need to write down the monster that they found in 
each place. 
For example:  
Photocopier → Ghost  
.  
 
were doing a great job, they read the clue and knew 
where they had to go and were very happy because 
they had to look up for the monsters. I could notice 
that they were working together to understand the 
clues and to complete the list. 
This was the last implementation, and I was more 
than happy because I could notice that most of them 
have improved in the oral comprehension, they were 
able to understand instructions , the dialogue and the 
Halloween song.They were eager to work in teams 
and they were using the monsters vocabulary 

















































































Lesson Plan  #1 
Date  23/05/2018 
Length  60 minutes 
Grade  401 
Theme: Football  
Achievements:  
 
 Talk about football by developing different activities 
 Listen and get acquainted with a football song and a football dialogue.  





















First station: We’re going to win song 
Time: 15 minutes 
Materials: Worksheet and video  
Pre-listening: Students will match some images 
with the corresponding words. 
While-listening: Students will listen and watch 
the following 
songhttps://learnenglishkids.britishcouncil.org/
es/songs/were-going-win. After that, they will 
complete the blanks in the lyrics of the song. 
Post-listening: Students will answer two 
questions about the listening. 
 
 
Second station: Crossword 
station 
Time: 15 minutes 
Materials:  Crossword 
Development: Students will 
complete a crossword with 
football vocabulary. 
 
Third station: Sports video 
Time: 15 Minutes 
Materials: Worksheet and video 
Pre-listening: Students will circle the correct 
affirmation taking into account a given image. 
While-listening: Students will listen and watch 
the following 
videohttps://www.youtube.com/watch?v=mgS
m4EoUYTQ.After that, they will answer some 
questions about it. 
Post-listening: Students will write which sports 
they like and which they do not like.  Likewise, 
they will draw some of them. 
 
 
Fourth station: Dots station 
Time: 15 minutes 
Materials:  Crossword:  
Development: Students will connect some dots 
in order to complete the image of a football 
player. Afterwards, they will color the clothes 
of the guy and the football ball following some 
instructions. 
 





Lesson Plan  #2 
Date  28/05/2018 
Length  60 minutes 
Grade  401 
Theme: Animals 
Achievements:  
 Identify some animals 
 Listen and get acquainted with an animal song and a dialogue.  





















First station : Listening station  - Let’s go to the 
zoo 
Time: 15 minutes 
Materials: Worksheet and videos  
Pre-listening: Students will match some images 
with the corresponding word. 
While-listening: Students will listen and watch 
the following song 
https://www.youtube.com/watch?v=OwRmivbN
gQk 
After that, they will have to complete the gaps 
in the song with some words from a box. 




Second station: Bingo station 
Time: 15 minutes 
Materials:  Bingo board 
Development:  Teacher will choose a 
random animal and if the students 
have the same animal they will cross it. 
The student that completes the bingo 
card will scream bingo! 
 
Third station: Listening station – Wild animals 
Time: 15 Minutes 
Materials: Worksheet and videos 
Pre-listening: Students will write the missing 
parts of a monkey. 




After that, they will see some phrases and they 
need to say if it is true or false. 
Post -listening: Students will associate some 
descriptions with the correct animal. 
 
 
Fourth station: Mask station 
Time: 15 minutes 
Materials:  Masks and colors 
Development: Each student will be assigned 
with an animal. They will color the mask of the 
animal and they will wear it. It’s the time for 
the animals to present themselves. Each student 
will present the animal that they were assigned. 
 
For example: Lion à I am a lion. I have long 
teeth, I have long legs and short ears. 
 
Students must use the sound of the animal 
while they are speaking. 
 
Extra station: Maze station 







Lesson Plan  #3 
Date  23/05/2018 
Length  60 minutes 
Grade  401 
Theme: Family 
Achievements:  
 Present an unusal family  
 Listen and get acquainted with a family song and a l dialogue. 





















First station : Listening station  - Introducing my 
family from pictures 
Time: 15 minutes 
Materials: Worksheet and videos 
Pre-listening: Students will match some images 
with the corresponding word. 
While-listening: Students will listen and watch a 
video 
https://www.youtube.com/watch?v=sjISX1HxC
sIAfter that, they will have to complete the gaps 
in the video. 
Post-listening: Students will complete some 
definitions with family vocabulary. 
 
 
Second station: Family tree 
Time: 15 minutes 
Materials:  Bingo board 
Development: Students will 
analyze a family tree and then 
they will complete some sentences 
with the corresponding family 
relationship. 
 Third station: Listening station – The finger 
family song 
Time: 15 Minutes 
Materials: Worksheet and videos 
Pre-listening: Students will solve a crossword 
in order to get acquainted with family 
vocabulary.  
While-listening: Students will listen the 
following audio. 
https://www.youtube.com/watch?v=mjFcrv6Lf
x8 After that, they will complete the lyrics of a 
song. 
Post -listening: Students will draw the family 
fingers in the palm 
 
 
Fourth station: Creative station 
Time: 15 minutes 
Materials:  Colors and paper  
Development: Students will create a family tree 
in pairs, using different things; such as, 
animals, fruits, and monsters. They will use 
their own creativity. After that, they will 
present their family in front of their peers. 
 
Extra station: Puppets station 
Students will color some family finger puppets and they will assign each role in the family to the 
different members. After that, they will cut them and allocate them in their fingers. Finally, they will 
present each member of the family. 
 





Lesson Plan  #4 
Date  23/05/2018 
Length  60 minutes 
Grade  401 
Theme: Body Parts 
Achievements:  
 Identify some body parts 
 Listen and get acquainted with a body parts song and a creatures body parts dialogue.  




















First station : Creatures 
Time: 15 minutes 
Materials: Worksheet and videos  
Pre-listening: Students will complete some 
words after that they will match some images 
with the corresponding word. 
While-listening: Students will listen and watch a 
video 
https://www.youtube.com/watch?v=sjISX1HxC
sI After that, they will complete some spaces 
and associate the characteristics with the 
corresponding creature. 
Post-listening: Students will create the family 
tree of their favorite creature. 
 
 
Second station: Pinocchio body 
parts 
Time: 15 minutes 
Materials:  Worksheet 
Development:  Students will 
write down the part of parts of 
the body of Pinocchio and then 
they will color it. 
 Third station: Listening station – My body parts 
song 
Time: 15 Minutes 
Materials: Worksheet and videos 
Pre-listening: Students will color some body 
parts taking into account some instructions 
While-listening: Students will listen the 
following audio. 
https://www.youtube.com/watch?v=mjFcrv6Lf
x8 After that, they will answer some questions.   
Post -listening: Students will draw their 
favorite sport and will point the parts of the 




Fourth station: Build the body 
Time: 15 minutes 
Materials:  Colors, scisors, worksheey  
Development: Students cut the parts of the 
body of a person and they will put all the parts 
together. Then, they are going to explain to 
their groups they use to develop their favorite 
sport. 
 
Extra station: Simon Says 
The teacher is Simon, the others are the players. Standing in front of the group, Simon tells players 







Lesson Plan  #5 
Date  11/10/2018 
Length  60 minutes 
Grade  401 
Theme: Fruits  
Achievements:  
 
 Solve riddles taking into account what they have learned. 
 Listen and get acquainted with a fruits song and a dialogue.  





















First station : Fruits dialogue 
Time: 15 minutes 
Materials: Worksheet and videos 
Pre-listening: Students will unscramble some 
words using a code. 
While-listening: Students will listen and watch a 
videohttps://www.youtube.com/watch?v=c_zuj_
lKnlY then, they will complete some spaces with 
the corresponding words. 
Post-listening: Students will say which food they 
do like and which food they do not like. 
 
 
Second station: Riddles 
Time: 15 minutes 
Materials:  Riddles sheet 
Development:  Students will work in 
couples in order to solve eight riddles. 
They will need to focus on the words 
that they already know and they can 
use the dictionaries to look up the 
unknown words.  
 
Third station: Listening station – What do you 
like? 
Time: 15 Minutes 
Materials: Worksheet and videos 
Pre-listening: Students will see some strange 
food combinations and they will write the two 
ingredients that were used to create the recipe. 
While-listening: Students will listen the 
following audio. 
https://www.youtube.com/watch?v=frN3nvhIH
Uk  After that, they will complete two different 
squares 
Post -listening: Students will create two strange 
food combinations. They will write the 
ingredients that are used to prepare the 
combinations and after that, they will draw 
them.   
 
Fourth station: Shopping list! 
Time: 15 minutes 
Materials:  Colors, scisors,  and worksheet 
Development: Students will have a shopping list 
that they need to complete. The food will be 
divided into different categories; dairy 
products, meats, liquids, fruits, vegetables, junk 
food and candies. Each category will be 
assigned to an envelope that is going to be in a 
specific part of the school.  Students will need to 
search the envelopes and the different 
ingredients that they have in their shopping 
lists. When they find the ingredients, they will 
cross them out on the shopping list. At the end, 





Lesson Plan  #6 
Date  25/08/2018 
Length  60 minutes 
Grade  401 
Theme: Halloween  
Achievements:  
 Introduce a monster  
 Listen and get acquainted with a Halloween song and a dialogue.  





















First station : Listening station  - Halloween 
monsters song 
Time: 15 minutes 
Materials: Worksheet and videos 
Pre-listening: Students will unscramble the name 
of the Halloween creatures in a box. Then, they 
will match them with the corresponding image. .  
While-listening:Students will listen and watch the 
following video  
https://www.youtube.com/watch?v=c_zuj_lKnlY 
then, they will complete two different squares 
taking into account the audio  
Post-listening: Students will choose a Halloween 
monster. After that, they will create its favorite 
dish, they will draw it and name it.  
 
 
Second station: Monster maker 
Time: 15 minutes 
Materials:  Colors, sheets, and pencils  
Students will create a monster. Then, they will 
draw and name the monster. At the end, they 
will introduce it to their station mates.  
 
Third station: Too much candy  
Time: 15 Minutes 
Materials: Worksheet and videos 
Pre-listening:  
Students will match some pictures with the 
corresponding word.  
While listening:  
Students will listen the following audio  
https://www.youtube.com/watch?v=c_zuj_lKnlY 
after that, they will complete the brackets in the 
dialogue with the missing words.  
Post listening  
Students will create a monster; using two 
monsters that they already know. After that, they 
will name the new creature.  
 
Fourth station: Find the monsters!  
Time: 15 minutes 
Materials:  Monsters, worksheet and clues 
Development:Students will receive a clue at the 
beginning of the start line- After that, they will 
read the clue and they will look up the place that 
is in that clue. In each spot, there will be a 
different monster. They will continue searching 
the different clues until they reach the finish line. 
At the end, they will be given a list with all the 
places where they found the clues and they will 
need to write down the monster that they found in 
each place. 
For example: Photocopier → Ghost  
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